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ABSTRACT

The purpose of this research is to explore, identify, and address how children who
grow up in poverty face greater challenges in adulthood than those who grow up nonpoor.
The two main areas of interest are the differentials of child well-being and school
achievement. The daily hardships that poor children face include inadequate nutrition, fewer
learning experiences, instability of residence, lower quality schools, exposure to
environmental toxins, family violence, homelessness, dangerous streets, and less access to
friends, services, and jobs. Through a literature review and analyses of a national probability
data set on high school students, | demonstrate how growing up under these conditions yields
significant disadvantages for poor children as they develop into adults. | contribute to this
area of research by identifying important factors that mitigate the ill effects of childhood
poverty on academic performance. The overall pattern in my findings reveals that childhood
poverty need not be a “death sentence.” More specifically, using a national probability
sample on adolescent academic performance, | demonstrate that the generally strong negative
correlation between childhood poverty and academic performance is lessened when poor
children: (1) attend Catholic or private schools instead of public schools; (2) reside in intact
two-parent families; (3) have a parent with high aspirations for academic achievement; (4)
participate in extracurricular activities; (5) attend smaller schools (<1,000 students); (6)
reduce television watching and video game playing to less than two hours per day; (7)
increase their time on homework (to greater than eleven hours per week). Importantly, most
of these findings do not stand up well when controls are made for race and ethnicity. More
specifically, African American and Hispanic students tend to do poorer than their white
counterparts and their poor performance is resistant to several of the contexts and
characteristics that apply to their white counterparts.
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INTRODUCTION

In the United States, minority students do not perform as well as their white counterparts.
This is referred to as the achievement gap. According to the National Center for Education
Statistics (NCES), in 2011 it was found that American fourth and eighth graders are
performing more frequently at the proficient and advanced levels for both reading and math.
Academic performance is also improving for racial groups including white, Hispanic, black,
and Asian. When the scores for the different racial groups are compared, both black and
Hispanic students disproportionately underperform compared to their white and Asian
counterparts. Also, students who are eligible for free lunch — the low-SES students —
consistently underperform compared to their more affluent counterparts by 50-60-percent
(NCES, 2011, p.10). The following discussion attempts to explain why poverty has such a

detrimental effect on the academic performance of students, particularly for minorities.

Poverty & Well-being

Childhood poverty is distinguishable from the broader conundrum of poverty because its
focus is on the children; children who are born into poverty and thus cannot have possibly any
influence on their status as impoverished. The two issues of poverty and childhood poverty
do share similar predictors, indicators, and causes — as well as the difficulty in creating and
implementing effective and meaningful agendas to mitigate and eventually eradicate poverty.
The research compiled thus far shows that socioeconomic status and economic problems are

useful in identifying those populations most at risk.

Much research has been done that demonstrates childhood poverty, and more specifically,
chronic poverty, are associated with many significant disadvantages in adulthood. According
to Wagmiller (2006), some of these disadvantages for poor children are lower achievement in
school (including the level of education attained), more health problems, and poorer well-
being (which covers self-esteem as well as health). Extended into adulthood, those who have

experienced childhood poverty or poverty over a persistent period of time are more likely to
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be underemployed or unemployed, earn less, and be poor as compared to their economically
secure counterparts. The likelihood of such disadvantaged economic opportunity can be
further evaluated by 1) determining how persistent the economic deprivation is, 2) if
childhood poverty occurs earlier or later during adolescence, and 3) if the family’s economic
situation is changing, for better or for worse. These three distinctions are important to note.
These factors all influence the likelihood and degree to which childhood poverty will restrict

life opportunities (Wagmiller, 2006).

Family Context

Research has also been done about the extent to which the community environments influence
the achievement and health of those who have lived through poverty and reached adulthood,
as compared to the influence of the family’s economic insecurity on life chances. In a study
done by Wickrama and Noh (2010), they found that the significance of the community
context was mediated by that of the family; thus, the family’s economic position is critical in
determining the economic advantage and opportunity of the children. They discovered
several direct effects related to childhood poverty. First it was found that the level of
educational attainment of the parents was directly linked to their children’s level of
educational attainment. Concerning health-related issues, “family poverty had long-term
association with higher depressive symptoms in early adulthood” (Wickrama and Noh, 2010,
p.896). An important factor and larger societal issue related to the achievement of children
later in life is that of ineffective parenting and its significant influence. Ineffective parenting
is defined by Wickrama and Noh (2010) as “uninvolved parenting or parental rejection”
(p.896).

Haveman and Wolfe (1997) examine the variable of family income in its effect on the
development of children. Family income is another commonly used factor used to measure
poverty and is a strong component of socioeconomic status. They looked at how income
influences children’s achievement, health, and behavior — and found it is strongly associated

with achievement and ability-related outcomes (as cited in Brooks-Gunn and Duncan, 1997).
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Income also appears to have a stronger impact on the variables of achievement, health, and
behavior earlier in childhood than later in adolescence. This is one example of how the

timing and duration of poverty is significant in determining life chances as well.

Regarding the effect of income specifically on achievement and the development of children’s
abilities, the work of Haveman and Wolfe (1997) reveals that family poverty is associated
with decreased cognitive ability, and that measures of 1Q, verbal ability, and math ability all
yield similar findings. The quality of the home environment was also found to affect
cognitive outcomes. Home environment reflects the “opportunities for learning, the warmth
of mother-child interactions, and the physical condition of the home” (Brooks-Gunn and
Duncan, 1997, p.65). Home environment was found to account for a significant amount of
the effects of income on cognitive outcomes. More generally, they report a significant
positive association between income and the learning environment. Thus, children who grow
up in families with higher income tend to have more beneficial learning environments and

develop better cognitive abilities as compared to their poorer counterparts.

Another important aspect of income is the potential stress that it can produce in families when
basic needs are not being met. This stress can manifest itself as conflict between parents and
children. And this conflict can lead to patterns of harsher parenting that can then undermine
the sensitive and developing sense of self-confidence of the child and their achievement
(Brooks-Gunn and Duncan, 1997). Thus, family income can indirectly affect adolescent
achievement because income is strongly related to economic stresses within a family, which
in turn can affect children’s achievement. Haveman and Wolfe (1997) also found that income

was a powerful predictor of the number of years of school completed.

Family income has strong implications during early childhood, especially for achievement as
opposed to health and behavior. During early childhood, cognitive abilities are strongly set
and difficult to reverse; this makes family income during early childhood very powerful. This
cycle can proceed as follows: income is associated with low preschool ability, low preschool
ability is associated with low test scores later in childhood, grade failure, school

disengagement, and dropping out of school (Brooks-Gunn and Duncan, 1997). Family
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income during early childhood has a strong tendency to yield effects that follow the child into

adolescence and beyond.

Societal Implications

According to Hill and Sandfort (1995), society should be concerned with the preceding effects
of poverty on children as they grow into adults because “childhood poverty reduces an
individual’s subsequent capacity for serving important adulthood roles” (p.92). An
underdeveloped and undereducated society can have serious detrimental implications,
including: a handicapped workforce, an ill-prepared electorate, and consequently large public
expenditures necessary to correct these ills (Hill and Sandfort, 1995). Hill and Sandfort
(1995) further argue that through the different means by which poverty operates and
flourishes, people who grow up under its influence do not have the opportunity to reach their
economic potential. Therefore, it is in the interest of the greater society to alleviate poverty
and thus increase the productivity of its people.

Poverty is a very complex social issue because it is related to many other social issues. Hill
and Sandfort (1995) point out several of these complexities. For example, the factors of
family cohesiveness and parental support tend to be weaker in families undergoing economic
stress. Consistent with this, the variables of a single-parent family, marital disruption, and
parental unemployment are also associated with poverty. Interestingly, Hill and Sandfort
(1995) point out that outside of poverty, these variables do not significantly influence the
growth and development of children. The last two specific complexities Hill and Sandfort
(1995) note are the impact of race and parental education on children’s environment and
opportunities. Parents wield heavy influence over the well-being of their children because
children are generally unable to generally provide for themselves; parents are typically the
providers for children. Therefore the background of parents, for example, their level of
education and income, are powerful predictors of the outcomes of their children. A child
coming from a family with income below the poverty line and with parents without a high

school degree often finds it difficult to graduate from high school, never mind move on to
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higher education. And, poor children of color generally suffer even more than their white
counterparts (Hill and Sandfort, 1995).

Hill and Sandfort (1995) present a simplified model of the stages of poverty throughout the
life cycle of someone who lives and grows up with poverty, and the accompanying
appropriate programs and services available that are meant reduce poverty’s effects (See
Figure 1). The background that sets the stage for childhood poverty is the external conditions
over which the child has no control. They may include parental or family poverty, or some

other external event like a medical crisis, that plunged the household into debt.
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Figure 1: The Effects of Childhood Poverty (source: Hill and Sandfort, 1995)
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A Simplified Hlustration of Where Major Policies Intervene in the Causal Linkages

Over the Life-Cycle

Supplemental Security Income — among others.
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After accounting for the external influences that perpetuate poverty and make it a reality in
the lives of children comes the stage of “Poverty During Childhood.” The respective

programs for this initial stage include: Unemployment Insurance, Social Security, and

The next stage is “Growth and Development During Childhood.” The policies appropriate

during this stage are aimed at compensating for an inadequate developmental environment,
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which could constitute a lack of learning opportunities outside of the home or a lack of
learning resources within it. Government programs like Food Stamps, Head Start, and

Bilingual education are important during this stage.

Finally, the last stage is called “Abilities and Accomplishments in Adulthood.” The purpose
of the services offered at this stage is to offer remedial assistance to improve adulthood
outcomes. The programs are more career-oriented and aimed at developing practical work
skills that will make finding and retaining a job easier. Job training programs, vocational
rehabilitation, and mental health programs represent examples of the aid that should be

offered someone in an economically compromised position.

Cognitive Development

Hill and Sandfort’s (1995) most important conclusion is that childhood poverty significantly
impedes physical health, cognitive abilities, and socio-emotional development. This is similar
to the conclusion of Haveman and Wolfe (1997), who describe the three most basic
measurements of a child’s well-being as his or her physical health, cognitive ability, and

school achievement — all of which are compromised by poverty.

Like Hill and Sandfort (1995), as well as Haveman and Wolfe (1997), Brooks-Gunn and
Duncan (2010) also contend that children who experience poverty for multiple years appear to
suffer the worst outcomes; in short, persistent poverty has more serious, long-term, and
detrimental effects than does transitory poverty. Not only does persistent poverty have more
significant negative effects, but poverty experienced earlier in childhood — as opposed to later
in adolescence — also appears to have stronger effects. The conclusion, of course, is that the
more effective interventions are those carried out at younger ages (Brooks-Gunn and Duncan,
2010).

Brooks-Gunn and Duncan (1997) describe some of the challenges that children of poverty
may likely have to deal with on a daily basis: “inadequate nutrition; fewer learning

experiences; the instability of residence; lower quality of schools; exposure to environmental
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toxins, family violence, and homelessness; dangerous streets; and less access to friends,
services, and jobs for adolescents” (1997, p.53). The detrimental effects of these hardships
involve: 1) health and nutrition; 2) the home environment; 3) parent interactions with

children; 4) parental mental health; and 5) neighborhood conditions (p.53).

Brooks-Gunn and Duncan (1997) observe that there is a research need to disentangle the
“effects on children from the array of factors associated with poverty” (p.53). Brooks-Gunn
and Duncan (1997) note that in recent years one-fifth of American children have lived at the
poverty line, while another fifth have lived in families whose income does not exceed twice
the poverty threshold (p.53).

Three measures of well-being — physical health, cognitive abilities, and school achievement —
have been identified. Brooks-Gunn and Duncan (1997) breakdown these measures and
provide numerous valuable conclusions for each category. For example, poor children are
more likely to experience serious physical disabilities, grade repetition, and learning
disabilities. As expected, for physical health they found that poor children in the United

States experience “diminished health” compared to nonpoor children (p.57).

Brooks-Gunn and Duncan (1997) identify and discuss five potential manifestations of
poverty: 1) health and nutrition; 2) the home environment; 3) parent interactions with
children; 4) parental mental health; and 5) neighborhood conditions. The general finding on
health and nutrition for children living in poverty is an association between malnutrition and
lower scores of cognitive development. Relative to the home environment, a scale of
resources available in the home that provide opportunities for learning and for positive parent-
child interactions was designed (1997). When the home contains enriching resources such as
reading materials and toys, the learning environment for children is improved. Regarding
parent-child interactions, poverty is correlated with lower-quality interactions and more
negative parental practices, which include, for example parents using harsh punishments
(spanking) to reprimand children. With respect to parental mental health, parents who are
poor are less likely to be as healthy as parents who are not poor. Consequently, Brooks-Gunn

and Duncan (1997) point out that “poor parental mental health is associated with impaired
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parental-child interactions and fewer provisions of learning experiences in the home” (p.66).
Living in poor neighborhoods has similar effects to living in a family with poor health. Poor
neighborhoods, like unhealthy parents, are associated with lower-quality parenting practices

and learning experiences (Brooks-Gunn and Duncan, 1997).

Poverty & Academic Performance: The Many Harmful Effects of Poverty on Children

While the negative effects on poverty may be numerous, the case of academic performance is
particularly revealing of its enduring disadvantage —educational attainment is important to an
individual’s economic and social well-being. Morgan et al. (2009) analyze how low SES
impacts early childhood learning behavior and can interfere with its development.
Manifestations of poor learning behavior include “inattention, lack of task persistence,

disinterest, non-cooperation, or frustration” (p.407).

A key concept is the term “behaviorally unready”. This idea refers to a child’s readiness to
enter school by their ability to self-regulate their behaviors while completing tasks (Morgan et
al., 2009). If a child has difficulty regulating their behavior and completing simple tasks they
are likely to have a significant disadvantage in academic performance.

The different risk factors for behavioral unreadiness are grouped into socio-demographic
background, the child’s gestation or birth factors, and parenting quality. The socio-
demographic variables include living in a low-quality neighborhood; exposure to domestic
and neighborhood violence and environmental toxins; residential insecurity; being raised by a
single mother who is depressed and/or has dropped out of school (Morgan et al., 2009). The
gestational risk factors are whether the mother smoked, drank, or otherwise put her baby’s
health at risk during pregnancy, and whether the child was born with a low birthweight (less
than 2,500 grams). Parenting quality was measured by the levels of psychological, social, and

economic stress and the context set by the level of family resources (Morgan et al., 2009).

The effects of exposure to the previously stated socio-demographic factors include a child’s

increased irritability and inattention. Some effects of experiencing gestational risk factors are
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cognitive delays and other behavior problems. Poor parenting demonstrated the most
significant negative effects. Poor parenting involves poor nutrition, lower levels of emotional
comfort and physical safety in the living environment, and lower quality child care. When
coalesced, these result in an increased risk of behavioral unreadiness. Importantly, poor
parenting is strongly associated with living in poverty.

Morgan et al. (2009) show that older children are at lower risk for poor learning behaviors
such as inattention and disinterest, and that gender is important to take into consideration.
More specifically, boys are nearly twice as likely to exhibit learning behavior problems. The
education of the mother also affects the behavior of children. The lowest measures of
education of the mother yield the most negative behavior for the children. Low education of

the mother also negatively impacts the quality of their parenting.

Engberg and Wolniak (2010) used the Educational Longitudinal Study of 2002 to analyze the
effects of various individual- and school-level variables on students’ postsecondary outcomes.
Their main finding is that a student’s socioeconomic status is strongly associated with college
enrollment — adolescents from more prosperous families are much more likely to go on to a
four-year college. Other predictors of four-year college enrollment include the aspirations of
family and friends; academic preparation; and the availability of parent and peer networks.

Surprisingly, the teaching environment did not demonstrate a statistically significant effect.

*k*k

In sum, the studies reviewed in the preceding two sections reveal the importance of family
poverty in predicting academic performance, and also indicate that this relationship can be
modified by selected personal, family, and school characteristics. The intent of the present

Honors project is to better identify some of the more important of these characteristics.
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DATA & METHODS
To identify and confirm those individual and social characteristics that can mitigate the strong
negative correlation between childhood poverty and academic performance, | analyze data
taken from the Educational Longitudinal Study (ELS) of 2002. “As a longitudinal study,
ELS: 2002 follows a nationally representative cohort of students from the time they were high
school sophomores through the rest of their high school careers” (NCES). The ELS is
organized into two major data sets: one at the school level analysis, and the second at the
individual level of analysis. The schools represent a nationality probability sample of U.S.,
public, private, and parochial schools, while the individuals are a representative sample of
high school sophomores at these schools in the year 2002. The individual level data set is
comprised of several hundred variables from which I initially took 45; after preliminary
analyses I reduced the number of variables to twelve, and these are the ones | analyze in the
present Honors project (See Figure 2). Detailed information of the ELS data sets can be
found at the http://nces.ed.gov/surveys/els2002/.

-12 -
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Figure 2: Variables Used

Variable Name Description Recodes for this Study

THCDIC Combinedmath andrea ding standardizedtest score 0=Bottomhalf, 1=Top half

Sex Gender 0=Mlale; 1=Female

FaceEth Race & Hispanic 0=NH-WHT; 1=NH-NLE: 2=NH-
ASIAN; 4=Hispanic

FamComp2 Farmly Composition 0=0&D; 1=Elended; 2=Smgle
parent

Ses? Combined- Parent’s Ed, Parent’s Oce, Family Income 0=Low; 1=Middle; 2=High

ParAsp Parent Aspirations 0=<Callege; 1=College grad; 2=at
least hMasters

Sports Athletic participation 0=No; 1=Yes

ExtrCur Extracumecular participation 0=None; 1=0One; 2=>Cne

Homework Time onhomework perweek 0=<3 hours; 1=53-11 hours; 2=>11
hours

HrsTvVidGm Hours/day watching TV playing ViG 0=<2 hours; 1=3-3 hours; 2=>3
hours

Clas=zSize Class Size 0==400 students; 1=>400 studerts

SchlSize School Size 0==1,000 students; 1==>1.000

students

The above variables are analyzed using SPSS’s crosstabs procedure. The strategy of my
analysis is as follows: I start with the fundamental relationship between family SES and
child’s academic performance as measured by TXCDIC. | then see how this relationship is
modified when controls are made for those individual and social variables thought to
influence it — including(1) attend Catholic or private schools instead of public schools; (2)
reside in intact two-parent families; (3) have a parent with high aspirations for academic
achievement; (4) participate in extracurricular activities; (5) attend smaller schools (<1,000
students); (6) reduce television watching and video game playing to less than two hours per
day; (7) increase their time on homework (to greater than eleven hours per week) . | also
examine the SES/academic performance relationship controlling for race (African American

versus non-African American) and ethnicity (Hispanic versus non-Hispanic).
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FINDINGS
Master Table of Findings

Table 1 presents the original relationship between student's family SES (Ses2) and combined
math and reading standardized test scores (TXCDIC). Table 2 then examines this relationship
(see row 1) under a variety of control variables that prior research has indicated might reduce
the association between student’s socioeconomic background and his/her academic
performance. In short, the control variables help us to answer, at the most general level, the
question: “Under what conditions do poorer students suffer the least from their poverty
backgrounds?” Note, that the original relationship in the ELS: 2002 data set is very strong
and in the predicted direction (see Table 1). The present analysis focuses on one key
percentage: the percentage of low-SES students who score in the top half of the TXCDIC
variable (that is, score in the top half of the distribution for the combined math and reading

standardized test score).

The following discussion shows how each control variable modifies the key percentage the
present study focuses upon. The discussion will refer to Table 2, please note, however,

detailed tables are provided in the Appendix.

Table 1: Combined Math & Reading Standardized Test Score ®* S5es2 (Comp Pared Parocc Faminc) Crosstabulation

Ses? {Comp Pared Parocc Faminc)
Lovwr Middle High Total

Combined Math & Reading Top Half Count pas i ] BiT1TS TR0ZI5 1704053

Standardized Test Score %t within SesZ (Comp Pared 28.1% 45,00 72.3% 50.0%
Parocc Faminc)

Bottom Half  Couwnt TR0 G42E45 ez 1T0ETE1

% within S2s2 (Comp Parsd TiE% 51.0% ITT% 50.0%
Paroce Faminc)

Total C ount 1067237 1260020 103617 3410874

% within 5252 (Comp Par=d 100.0% 10005 T100.0% 10005
Parocc Faminc)
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Table 2: Master Table of Findings- the relationship between student's family SES (Ses2) and
combined math and reading standardized test scores (TXCDIC)

Variable Lowest SES%
Original Relationship 28.1

School Type

Public 27.6

Other Private 44.0

Catholic 50.1
Family Composition

Single Parent 23.0

Blended 29.5

Lives with Mom & Dad 31.2
School Urbanicity

Rural 33.7

Suburban 28.9

Urban 23.4
School Size

> 1,000 Students 26.5

<1,000 Students 32.7
Class Size

>400 Students 25.5

<400 Students 29.9
Hrs/day watching TV/videos/playing VG

>5 Hours 22.7

3-5 Hours 29.9

<2 Hours 36.4
Time on Homework

>11 Hours 42.3

5-11 Hours 29.6

<5 Hours 21.0
Athletic Participation

Yes 31.3

No 27.5
Extracurricular Participation

>0One activity 38.5

One activity 32.2

None 24.3
Parent Aspirations

At least Masters 35.8

College Grad 28.4

<College Grad 15.8
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Table 2 contd

RaceEth
Hispanic 19.4
NH-Asian 38.7
NH-Black 11.2
NH-White 41.1
Sex
Female 28.6
Male 27.5
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Socioeconomic Status (Original Relationship)

As observed in the literature review, a strong positive correlation between family SES and
academic performance is consistently reported. Indeed, the ELS findings reveal strong
confirmation.
Strongly confirmatory, e.g. a student from a “High” socioeconomic status is 44.2-percent
more likely to have math and readings scores in the top half than a student from a “Low”

socioeconomic status.

School Type

As reported in Brooks-Gunn and Duncan, poorer students should do better in parochial and
private schools (61). Indeed the ELS data set provides strong confirmation. The main
interpretations revolve around the lack of educational tracking and the equality of content

taught.

Social Class Comparison: Students from the lowest SES who attend “Public” school
have a 0.5-percent (27.6-28.1-percent) smaller chance of scoring in the top half compared
to the original relationship finding (no controls). Lowest SES students who attend “Other
Private” schools have an 18.9-percent (44.0-28.1-percent) greater chance compared to the
original relationship finding. Finally, lowest SES students who attend “Catholic” school
have a 22.0-percent (50.1-28.1-percent) greater chance of scoring in the top half compared
to the original relationship finding.

In sum, School Type has a highly significant effect on how well students from
economically poor families perform academically: when these students attend private or
parochial schools they tend to perform much better.

(See Table 3 in the Appendix for the partial relationships involving School Type)
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Family Composition

As reported in Wickrama and Noh, low-SES students should do better if they live with both
their biological mother and father (896). Indeed the ELS data set provides strong
confirmation. The main reason why this is so is because of the stability and reliability

provided by living in an intact family.

Social Class Comparison: Students from the lowest SES who live with a “single parent”
have a 5.1-percent (23.0-28.1-percent) smaller chance of scoring in the top half compared
to the original relationship finding. Poor students who live with “Mom and dad” have a
3.1-percent (31.2-28.1-percent) greater chance of scoring in the top half compared to the

original relationship finding.

In sum, Family Composition has a significant effect on how well students from
economically poor families perform academically: when these students live with their
biological mother and father they tend to perform much better, especially when compared
to their counterparts living with a single parent.

(See Table 4 in the Appendix for the partial relationships involving Family Composition)

School Urbanicity

As reported in Brooks-Gunn and Duncan, poorer students should do worse in schools located
in a city (62). Indeed the ELS data set provides strong confirmation. The main
interpretations revolve around the problem of adequate school funding by way of lower

property taxes in cities.

Social Class Comparison: Students from the lowest SES who attend an “urban’ school
have a 4.7-percent (23.4-28.1-percent) smaller chance of scoring in the top half compared
to the original relationship finding. Poor students who attend a “rural” school have a 5.6-
percent (33.7-28.1-percent) greater chance of scoring in the top half compared to the

original relationship finding.
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In sum, School Urbanicity has a significant effect on how well students from economically
poor families perform academically: when these students attend rural schools they tend to
perform better, especially when compared to their counterparts who attend urban schools.

(See Table 5 in the Appendix for the partial relationships involving School Urbanicity)
School Size

As reported in Brooks-Gunn and Duncan, poorer students should do better in smaller schools
(62). The ELS data set provides moderate confirmation. The main interpretation revolves

around smaller schools being able to better monitor students’ behavior.

Social Class Comparison: Students from the lowest SES who attend a "large" school
(>1000 students) have a 1.6-percent (26.5-28.1-percent) smaller chance of scoring in the
top half compared to the original relationship finding. Poor students who attend a “small”
school (<1000 students) have a 4.6-percent (32.7-28.1-percent) greater chance of scoring

in the top half compared to the original relationship finding.

In sum, School Size has a slightly significant effect on how well students from
economically poor families tend to perform academically: when these students attend
smaller schools they tend to perform better.

(See Table 6 in the Appendix for the partial relationships involving School Size)

Class Size

As reported in Brooks-Gunn and Duncan, poorer students should do better when the size of
their class is smaller (62). The ELS data set provides moderate confirmation. The main
reason why this is so is because teachers involved with smaller classes (that is, the size of the
entire class, e.g. the entire “sophomore” class) have the opportunity to become better

acquainted with the students they are teaching.

Social Class Comparison: Students from the lowest SES whose class size is “large”

(>400 students) are 2.6-percent (25.5-28.1-percent) less likely to score in the top half
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compared to the original relationship finding. Poor students whose class size is "small"
(<400 students) are 1.8-percent (29.9-28.1-percent) more likely to score in the top half

compared to the original relationship finding.

In sum, Class Size has only a very modest effect on how well students from economically
poorer families perform academically: when these students are grouped into a smaller
cohort (i.e., a small class size (< 400 students) they tend to do slightly better compared to
their counterparts in large cohorts (> 400 students).

(See Table 7 in the Appendix for the partial relationships involving Class Size)

Hours Spent Watching TV & Playing Videogames

As reported in Brooks-Gunn and Duncan, poorer students should do better the less time they
spend watching television and playing videogames (65). The ELS data set provides strong
confirmation. The main interpretations revolve around students limiting their distractions

from school work.

Social Class Comparison: Students from the lowest SES who watch/play TV, videos,
and video games “more than five hours per day” have a 5.4-percent (22.7-28.1-percent)
smaller chance of scoring in the top half compared to the original relationship finding.
Poor students who watch “less than two hours per day” are 8.3-percent (36.4-28.1-

percent) more likely to score in the top half compared to the original relationship finding.

In sum, Hours Spend Watching TV and Playing Videogames does have a significant effect
on how well students from economically poor families perform academically: when these
students spend less than two hours per day watching TV or playing videogames they tend
to perform better.

(See Table 8 in the Appendix for the partial relationships involving Class Size)
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Time on Homework

As reported in Brooks-Gunn and Duncan, low-SES students should do better the more time
they spend on their homework (65). The ELS data set provides strong confirmation. The
main interpretations revolve around students prioritizing school and developing their

academic abilities.

Social Class Comparison: Students from the low-SES students who spend “less than five
hours per week” on their homework have a 7.1-percent (21.0-28.1-percent) smaller chance
of scoring in the top half compared to the original relationship finding. Poor students who
spend “more than eleven hours per week” on their homework have a 14.2-percent (42.3-

28.1-perent) greater chance of scoring in the top half compared to the original relationship

finding.

In sum, Time on Homework does have a significant effect on how well students from
economically poor families perform academically: when these students spend more than
eleven hours per week on homework they tend to perform better.

(See Table 9 in the Appendix for the partial relationships involving Time on Homework)

Athletic Participation

A number of studies report that students should do better if they participate in athletics. For
example, Eppright et al. argue that participating in athletics “encourages the development of
leadership skills” (71). Mahoney and Cairns contend that students who are at risk to drop out
are less likely to do so when they participate in athletics because they have a positive and
voluntary connection to their schools. Other interpretations revolve around 1) increasing
feelings of inclusion within their school and 2) maintaining good academic performance in
order to allow for continued athletic participation (see Schley for a comprehensive review of

this literature). The ELS data set provides strong confirmation.

Social Class Comparison: Students from the low-SES students who do not participate in

sports have a 3.6-percent (27.5-28.1-percent) smaller chance of scoring in the top half

-21 -



The Influence of Childhood Poverty on Life Chances-
The Case of Academic Performance
Senior Capstone Project for Katherine McCabe

compared to the original relationship finding. Poor students who participate in athletics
have a 3.2-percent (31.3-28.1) greater chance of scoring in the top half compared to the

original relationship finding.

In sum, Athletic Participation has a very small effect on how well students from
economically poor families perform academically: when these students participate in
athletics they tend to perform better (even thought the relationship is very small, it is in
the predicted direction).
(See Table 10 in the Appendix for the partial relationships involving Athletic Participation)

Extracurricular Participation

As reported in Mahoney and Cairns, low-SES students should do better if they participate in
extracurricular activities because of the increased connectedness they feel toward their

schools. The ELS data set provides strong confirmation.

Social Class Comparison: Students from the low-SES students who do not participate in
any extracurricular programs have a 3.8-percent (24.3-28.1-percent) smaller chance of
scoring in the top half compared to the original relationship finding. Poor students who
participate in “more than one” extracurricular activity have a 10.4-percent (38.5-28.1-
percent) greater chance of scoring in the top half compared to the original relationship

finding.

In sum, Extracurricular Participation does have a significant effect on how well students
from economically poor families perform academically: when these students participate in
extracurricular activities they tend to perform better.
(See Table 11 in the Appendix for the partial relationships involving Extracurricular

Participation)
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Parent Aspirations

As reported in Brooks-Gunn and Duncan, low-SES students should do better when their
parents aspire for them to achieve high academic attainment (63). The ELS data set provides
strong confirmation. The main interpretations involve emotional outcomes established by
internalizing behavior, making parental support and pressure for academic achievement

significant.

Social Class Comparison: Students from the lowest SES whose parents expect them to
achieve “less than a college degree” have a 12.3-percent (15.8-28.1-percent) smaller
chance of scoring in the top half compared to the original relationship finding. Poor
students whose parents expect them to achieve “at least a Masters” have a 7.7-percent
(35.8-28.1-percent) greater chance of scoring in the top half compared to the original

relationship finding.

In sum, Parent Aspirations do have a significant effect on how well students from
economically poor families perform academically: when these students’ parents aspire for
them to achieve at least a Masters they tend to perform better.

(See Table 12 in the Appendix for the partial relationships involving Parent Aspirations)
Race & Ethnicity

As reported in Wickrama and Noh, low-SES white students should do better than their black
and Hispanic counterparts (897). The ELS data set provides strong confirmation. The main
interpretations revolve around historical economic advantage and opportunity of whites as
compared to black and Hispanic students who have historically faced economic and social
marginalization. Moreover, many students of Hispanic origins face the challenges associated

with not having English as their first language.

Social Class Comparison: Black students from the lowest SES have a 16.9-percent
(11.2-28.1-percent) smaller chance of scoring in the top half compared to the original

relationship finding. Poor “Hispanic” students have an 8.7-percent (19.4-28.1-percent)
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smaller chance of scoring in the top half compared to the original relationship finding.
Poor “Asians” have a 10.6-percent (38.7-28.1-percent) greater chance of scoring in the top

half compared to the original relationship finding.

In sum, Race and Ethnicity do have significant effects on how well students from
economically poor families perform academically: when these students are Asian or White
they tend to perform better, and, in contrast, if the students are black or Hispanic they
tend to perform worse.

(See Table 13 in the Appendix for the partial relationships involving Race)

Gender

As reported in Hill and Sandfort, poorer female students should do better than poorer male
students (115). The main interpretations revolve around female students internalizing their
academic performance. The ELS data set, however, does not provide significant

confirmation.

Social Class Comparison: Male students from the lowest SES have a 0.6-percent (27.5-
28.1-perent) less likely to score in the top half compared to the original relationship
finding. Low-SES females have a 0.5-percent (28.6-28.1-percent) greater chance of
scoring in the top half compared to the original relationship finding.

In sum, Gender does not have a significant effect on how well students from economically
poor families perform academically: when these students are female they do not tend to
perform measurably better than their male counterparts.

(See Table 14 in the Appendix for the partial relationships involving Gender)
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Master Table of Findings Controlling for Race (black students)

Table 15 presents the original relationship between student's family SES (Ses2) and combined
math and reading standardized test scores (TXCDIC) for black students (see row 1). The
table then presents this relationship with the same controls used in Table 2. The key concern
of this section is to see if the relationships found for the entire sample of low-SES high school
sophomores maintain themselves for black students (for example, does going to a Catholic or
private school yield advantages for black students the same way it does for the entire

sample?).

-25-



The Influence of Childhood Poverty on Life Chances-
The Case of Academic Performance
Senior Capstone Project for Katherine McCabe

Table 15: Master Table of Findings Controlling for Race (black students)- the relationship
between student's family SES (Ses2) and combined math and reading standardized test scores
(TXCDIC) controlling for race

Variable Lowest SES%
For black students 11.2

School Type

Other Private 25.6

Catholic 16.0

Public 11.1
Family Composition

Single Parent 7.5

Blended 19.2

Lives with Mom & Dad 14.1
School Urbanicity

Rural 11.7

Suburban 8.6

Urban 13.4
School Size

>1,000 Students 10.6

<1,000 Students 10.3
Class Size

>400 Students 13.2

<400 Students 10.1
Hrs/day watching TV/videos/ playing VG

>5 Hours 14.8

3-5 Hours 8.6

<2 Hours 13.0
Time on Homework

>11 Hours 22.4

5-11 Hours 14.4

<5 Hours 6.4
Athletic Participation

Yes 10.7

No 13.4
Extracurricular Participatrion

>0ne activity 16.9

One activity 13.6

None 9.0
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Table 15 contd

Parent Aspirations

At least Masters 14.8

College Grad 8.7

<College Grad 7.6
Sex

Female 10.9

Male 11.4
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School Type

Social Class Comparison

Black students from low-SES families who attend “Public” school have a 0.1-percent
(11.1-11.2-percent) smaller chance of scoring in the top half compared to the original
relationship finding. However, black students from low-SES who attend “Catholic”
school have 4.8-percent (16.0-11.2-percent) greater chance of scoring in the top half and a
14.4-percent (25.6-11.2-percent) greater chance if they attend “Private” school.

In sum, School Type has a significant effect on how well black students from economically
poor families perform academically: when these students attend Catholic and private
schools they tend to perform better — especially in the latter. Surprisingly, this
relationship has reversed itself from the pattern found in the overall sample in that
Catholic schools had the stronger ameliorative effect while for black students “Other
Private” schools yield the stronger effect. Further research needs to explore why this is
SO.

(See Table 17 in the Appendix for the partial relationships involving School Type)

Family Composition

Social Class Comparison

Black students from low-SES families who live with both a “mom and dad” have a 2.9-
percent (14.1-11.2-percent) greater chance of scoring in the top half compared to the
original relationship finding; poor black students who live in a “blended” family have an
8.0-percent (19.2-11.2-percent) greater chance of scoring in the top half compared to the
original relationship finding; and poor black students who live with a “single parent” have
a 3.7-percent (7.5-11.2-percent) smaller chance of scoring in the top half compared to the

original relationship finding.

In sum, Family Composition has a significant effect on how well black students from
economically poor families perform academically: when these students live within a

“mom and dad ” intact family or within a blended family they tend to perform better
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especially in the latter. Once again we are met with a surprise in that this relationship
does not hold to the pattern from the overall sample, which shows that mom and dad
intact families produce more ameliorative effects for low-SES students than blended
families. However, for both the entire sample and black sample students living with a
single parent fare the worst — overwhelmingly so for black students. And, once again,
further research is required to determine why blended families tend to provide a stronger
learning environment for low-SES black students compared to intact mom-and-dad intact
families.

(See Table 18 in the Appendix for the partial relationships involving Family Composition)

School Urbanicity

Social Class Comparison

Black students from low-SES families who attend “Suburban” schools have a 2.6-percent
(8.6-11.2-percent) smaller chance of scoring in the top half compared to the original
relationship finding. Poor black students who attend “Rural” schools have a 0.5-percent
(11.7-11.2-percent) greater chance of scoring in the top half compared to the original
relationship finding. Poor black students who attend “Urban” schools have a 2.2-percent
(13.4-11.2-percent) greater chance of scoring in the top half compared to the original

relationship finding.

In sum, School Urbanicity does not have a significant effect on how well black students
from economically poor families perform academically, as revealed by the small
differentials in the curve of poorer black students’ school location in relation to their
academic performance. Importantly, in contrast to the entire sample, when low-SES black
students attend rural schools they do not tend to do any better. Once again, further
research is required to explain this discrepancy.

(See Table 19 in the Appendix for the partial relationships involving School Urbanicity)
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School Size

Social Class Comparison

Black students from low-SES families who attend “Large” schools have a 0.6-percent
(10.6-11.2-percent) smaller chance of scoring in the top half compared to the original
relationship finding. Poor black students who attend “Small” schools have a 0.9-percent
(10.3-11.2-percent) smaller chance of scoring in the top half compared to the original
relationship finding. Thus, there is no difference among poor blacks for the size of the

school they attend.

In sum, School Size does not have a significant effect on how well low-SES black students
tend to perform — unlike what was found in the overall sample. Further research is again
required to explain why schools size tends to matter for the entire sample, but not for
black students.

(See Table 20 in the Appendix for the partial relationships involving School Size)

Class Size

Social Class Comparison

Black students from low-SES families who have a “large” class size have a 2.0-percent
(13.2-11.2-percent) greater chance of scoring in the top half compared to the original
relationship finding. Poor black students who have a “Small” class size have a 1.1-
percent (10.1-11.2-percent) smaller chance of scoring in the top half compared to the

original relationship finding.

In sum, Class Size has little effect on how well low-SES black students perform — and we
once again find a pattern in the black data that diverges from the pattern found in the
overall sample. Further research is once again needed to explain this anomaly.

(See Table 21 in the Appendix for the partial relationships involving Class Size)
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Time Spent Watching Television and Playing Videogames

Social Class Comparison

Black students from low-SES families who watch TV or play videogames “less than two
hours per day” have a 1.8-percent (13.0-11.2-percent) greater chance of scoring in the top
half compared to the original relationship finding; poor black students who watch TV or
play videogames “three to five hours per day” have a 2.6-percent (8.6-11.2-percent)
smaller chance of scoring in the top half compared to the original relationship finding;
poor black students who watch TV or play videogames “more than five hours per day”
have a 3.6-percent (14.8-11.2-percent) greater chance of scoring in the top half compared

to the original relationship finding.

In sum, Time Spent Watching TV and Playing Videogames has very little effect on how
well low-SES black students perform academically, unlike the pattern found in the overall
sample. Moreover, low-SES black students who spend more than five hours per day
watching TV or playing videogames tend to have a slightly better chance of scoring in the
top half than their counterparts who spend less time doing these things. This finding
borders on the dumbfounding and is striking counterintuitive, especially considering that
for the entire sample of low-SES students the findings unfolded completely at expected. |
can speculate why, e.g., low-SES black students playing videogames and watching TV
spend more time indoors, and the streets may well be more destructive in poor black
neighborhoods compared to poor white neighborhoods. However, clearly more research
is needed to interpret these incongruent findings.
(See Table 22 in the Appendix for the partial relationships involving Time Spent Watching
TV and Playing Videogames)

Time on Homework

Social Class Comparison
Black students from low-SES families who spend “more than eleven hours per week” on
homework have an 11.2-percent (22.4-11.2-percent) greater chance on scoring in the top

half compared to the original relationship finding. Poor black students who spend “five to
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eleven hours per week” on homework have a 3.2-percent (14.4-11.2.1-percent) greater
chance on scoring in the top half compared to the original relationship finding. Poor black
students who spend “less than five hours per week” on homework have a 4.8-percent (6.4-
11.2-percent) smaller chance of scoring in the top half compared to the original

relationship finding.

In sum, Time on Homework does have a significant effect on how well low-SES black
students perform: when these students spend more than five hours per week on homework
they tend to do better. This relationship between time on homework and academic
performance is similar to the one found for the entire sample; however, it should, be note
that in every category of time spent on homework black students are about half as likely to
realize benefits compared to the entire sample (e.g., for the entire sample low-SES
students who spend greater than eleven hours per week on homework have a 42.3-percent
chance of scoring in the top half of TCXDIC, while their black counterparts have a 22.4-
percent chance). The disadvantage of having colored skin is striking.
(See Table 23 in the Appendix for the partial relationships involving Time on Homework)

Athletic Participation

Social Class Comparison

Black students from low-SES families who participate in athletics have a 0.5-percent
(10.7-11.2-percent) smaller chance of scoring in the top half compared to the original
relationship finding. Poor black students who do not participate in athletics have a 2.2-
percent (13.4-11.2-percent) greater chance of scoring in the top half compared to the

original relationship finding.

In sum, Athletic Participation has little effect on how well low-SES black students
perform: when these students participate in athletics they actually have a light tendency to
do worse. This finding is directly opposite of that for the overall sample, where low-SES
students who participate in athletics tend to do slightly better than those who do not.

Again, further research is called for.
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(See Table 24 in the Appendix for the partial relationships involving Athletic Participation)

Extracurricular Participation

Social Class Comparison

Black students from low-SES families who participate in “more than one” extracurricular
activity have a 5.7-percent (16.9-11.2-percent) greater chance of scoring in the top half
TXCDIC compared to the original relationship finding. Poor black students who
participate in “one” activity have a 2.4-percent (13.6-11.2-percent) greater chance of
scoring in the top half compared to the original relationship finding. Poor black students
who participate in “none” have a 2.2-percent (9.0-11.2-percent) smaller chance of scoring

in the top half compared to the original relationship finding.

In sum, Extracurricular Participation has a small, but noticeable effect on how well low-
SES black students perform: when these students participate in extracurricular activities
they tend to do better. This relationship between extracurricular activity and academic
performance is similar to the one found for the entire sample; however, it should, be noted
that in every category of participation in extracurricular activities low-SES black students
are roughly one-third as likely to realize benefits compared to the entire sample (e.g., for
the entire sample of low-SES students who participate in “more than one” activity, 38.5-
percent chance of them score in the top half of TCXDIC, while for their black
counterparts 16.9-percent do). Once again, we find that the disadvantage of having
colored skin is striking.
(See Table 25 in the Appendix for the partial relationships involving Extracurricular
Participation)

Parent Aspirations

Social Class Comparison
Black students from low-SES families whose parents aspire for “at least masters” (high)
have a 3.6-percent (14.8-11.2-percent) greater chance for scoring in the top half compared

to the original relationship finding. Poor black students whose parents aspire for “college
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grad” have a 2.5-percent (8.7-11.2-percent) smaller chance of scoring in the top half
compared to the original relationship finding. Poor black students whose parents aspire
for “less than college grad” (low) have a 3.6-percent (7.6-11.2-percent) smaller chance of

scoring in the top half compared to the original relationship finding.

In sum, Parent Aspirations have a very small effect on how well low-SES black students
perform: when these students’ parents’ aspirations are “high” they tend to perform
marginally better. While the relationship has maintained itself for “high” aspirations, its
strength has reduced, and “medium” parents’ aspiration no longer has a positive effect
compared to the pattern in the overall sample. Once again, we find striking differences
between low-SES black students compared to the entire sample of low-SES students, with
parental aspirations for the entire sample yielding much more beneficial effects on low-
SES student academic performance.

(See Table 26 in the Appendix for the partial relationships involving Parent Aspirations)

Gender

Social Class Comparison

Black female students from the low-SES families have a 0.3-percent (10.9-11.2-percent)
smaller chance of scoring in the top half compared to the original relationship finding,
while poor black males have a 0.2-percent (11.4-11.2-percent) greater chance of scoring in

the top half compared to the original relationship finding.

In sum, Gender does not have a significant effect on how well low-SES black students
perform — much the same as was found for the entire sample of low-SES students.

(See Table 27 in the Appendix for the partial relationships involving Gender)
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Master Table of Findings Controlling for Ethnicity (Hispanic students)

Table 16 presents the original relationship between student's family SES (Ses2) and combined
math and reading standardized test scores (TXCDIC) for Hispanic students (see row 1). The
table then presents this relationship with the same controls used in Table 2. The key concern
of this section is to see if the relationships found for the entire sample of low-SES high school
sophomores maintain themselves for Hispanic students (for example, does going to a Catholic
or private school yield advantages for Hispanic students the same way it does for the entire

sample?).

Table 16: Master Table of Findings Controlling for Ethnicity (Hispanic students)- the
relationship between student's family SES (Ses2) and combined math and reading
standardized test scores (TXCDIC) controlling for ethnicity.

Variable Lowest SES%
For Hispanic Students 19.4

School Type

Other Private 5.0

Catholic 43.7

Public 19.2
Family Composition

Single Parent 21.2

Blended 19.1

Lives with Mom & Dad 18.5
School Urbanicity

Rural 19.4

Suburban 19.7

Urban 19.1
School Size

>1,000 Students 22.0

<1,000 Students 16.2
Class Size

>400 Students 20.6

<400 Students 16.7
Hrs/day watching TV/videos/ playing VG

>5 Hours 14.4

3-5 Hours 21.9

<2 Hours 21.7
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Table 16 contd

Time on Homework

>11 Hours 32.2

5-11 Hours 18.1

<5 Hours 16.6
Athletic Participation

Yes 22.0

No 19.3
Extracurricular Participation

>0ne activity 28.7

One activity 19.6

None 18.1
Parent Aspirations

At least Masters 25.4

College Grad 18.0

<College Grad 9.9
Sex

Female 18.6

Male 20.2
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School Type

Social Class Comparison

Hispanic students from low-SES families who attend “Other private” school have a 14.4-
percent (5.0-19.4-percent) smaller chance of scoring in the top half compared to the
original relationship. Poor Hispanics who attend “Catholic” school have a 24.3-percent
(43.7-19.4-percent) greater chance of scoring in the top half as their poor Hispanic
counterparts. Poor Hispanic students who attend “public” school have a 0.2-precent
(19.2-19.4-percent) smaller chance of scoring in the top half as their poor black peers.

Thus, school type is significant for poor Hispanic students’ academic performance.

In sum, School Type does have a significant effect on how well low-SES Hispanic students
perform — however, only when these students attend Catholic schools do they tend to
perform better. Strikingly, “Other private” schools no longer assist in academic
performance as was seen in the pattern for the overall sample. Thus, as we found when
controlling for race it appears more research is necessary to explain why low-SES
Hispanic students perform so poorly in “Other private” schools compared to Catholic
schools. The expectation for low-SES Hispanic students was essentially the same for that
of the entire sample of low-SES students — that is, that attending Catholic or “Other
private” high schools would both produce significant benefits.

(See Table 17 in the Appendix for the partial relationships involving School Type)

Family Composition

Social Class Comparison

Hispanic students from low-SES families who live with a “mom and dad” have a 0.9-
percent (18.5-19.4-percent) smaller chance of scoring in the top half compared to the
original relationship findings. Poor Hispanic students who live in a “blended” family
have a 0.3-percent (19.1-19.4-percent) smaller chance of scoring in the top half compared

to the original relationship findings. Poor Hispanic students with live with a “single
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parent” have a 1.9-percent (21.3-19.4-percent) greater chance of scoring in the top half

compared to the original relationship findings.

In sum, Family Composition essentially has little or no effect on how well low-SES
Hispanic students perform. What little relationship that is evident actually reverses what
was found for the overall sample, in that, students who live with a “single parent”
actually tend to perform marginally better than their counterparts in blended or intact
“mom and dad” families. Perhaps more Spanish and less English is spoken in the intact
families and this is why they do not produce the hypothesized beneficial effect on the
academic performance of low-SES students. However, further research is called for.

(See Table 18 in the Appendix for the partial relationships involving Family Composition)

School Urbanicity

Social Class Comparison

Hispanic students from low-SES families who attend “rural” schools have a 0.0-percent
(19.4-19.4-percent) chance of scoring in the top half as their poor Hispanic counterparts.
Poor Hispanic students who attend “suburban” schools have a 0.3-percent (19.7-19.4-
percent) greater chance of scoring in the top half of their poor Hispanic peers. Poor
Hispanic students who attend “public” schools have a 0.3-percent (19.1-19.4-percent)
smaller chance of scoring in the top half as their poor Hispanic peers.

In sum, School Urbanicity has virtually no effect on how well low-SES Hispanic students
perform. And once again, we find that the original pattern of the overall sample does not
hold. More research is needed.

(See Table 19 in the Appendix for the partial relationships involving School Urbanicity)

School Size

Social Class Comparison
Hispanic students from low-SES families who attend “small” schools have a 3.2-percent

(16.2-19.4-percent) smaller chance of scoring in the top half compared to the original
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relationship findings. Poor Hispanic students who attend a “large” school have a 2.6-
perent (22.0-19.4-percent) greater chance of scoring in the top half compared to the

original relationship findings.

In sum, School Size has a small effect on how well low-SES Hispanic students perform.
And as with the sample of low-SES black students, the finding is a reversal of what was
found for the entire sample of low-SES students. For the entire sample, low-SES students
tend to do better in smaller school settings (< 1,000 students), while Hispanic students
tend to do better in larger schools (> 1,000 students). It is not clear why this reversal and
findings has been realized, and further research is definitely needed.

(See Table 20 in the Appendix for the partial relationships involving School Size)

Class Size

Social Class Comparison

Hispanic students from the low-SES families who have a “small” class size have a 2.7-
percent (16.7-19.4-percent) smaller chance of scoring in the top half compared to the
original relationship finding. Poor Hispanic students who have a “large” class size have a
1.2-percent (20.6-19.4-percent) greater chance of scoring in the top half compared to the

original relationship findings.

In sum, Class Size has only a very small effect on how well low-SES Hispanic students
perform, and we once again find that the relationship is opposite what was found for the
entire sample. When these students are grouped into a larger class cohort (i.e., a large
class size, > 400 students), they tend to do slightly better compared to their counterparts
in small cohorts (< 400 students). Further research is once again needed to explain this
discrepancy between the Hispanics versus the overall samples.

(See Table 21 in the Appendix for the partial relationships involving Class Size)
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Time Spent Watching Television and Playing Videogames

Social Class Comparison

Hispanic students from low-SES families who spend “less than two hours per day”
watching television or playing videogames have a 2.3-percent (21.7-19.4-percent) greater
chance of scoring in the top half of TXCDIC compared to the original relationship
finding. Poor Hispanics who spend “three to five hours per day” watching television or
playing videogames have a 2.5-percent (21.9-19.4-percent) greater chance of scoring in
the top half compared to the original relationship finding. Poor Hispanics who spend
“more than five hours per day” watching television or playing videogames have a 5.0-
percent (14.4-19.4-percent) smaller chance of scoring in the top half compared to the

original relationship finding.

In sum, Time Spent Watching Television and Playing Videogames has a small but
noticeable effect on how well low-SES Hispanic students perform — and this effect is in the
predicted direction: when these students spend less than five hours watching TV and
playing videogames they tend to perform better. While the relationship from the overall
sample has maintained itself, its strength has dramatically reduced. More research is
once again called for.

(See Table 22 in the Appendix for the partial relationships involving Time Spent
Watching Television and Playing Videogames)

Time on Homework

Social Class Comparison

Hispanic students from low-SES families who spend “less than five hours per week” on
homework have a 2.8-percent (16.6-19.4-percent) smaller chance of scoring in the top half
compared to the original relationship finding. Poor Hispanic students who spend “five to
eleven hours per week” on homework have a 1.3-percent (18.1-19.4-percent) smaller
chance of scoring in the top half compared to the original relationship finding. Poor

Hispanic students who spend “more than eleven hours per week” on homework have a
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12.8-percent (32.2-19.4-percent) greater chance of scoring in the top half compared to the

original relationship finding.

In sum, Time on Homework has a significant effect on how well low-SES Hispanic
students perform: when these students spend more than eleven hours per week on
homework they tend to do better, but the relationship compared to the findings for the
overall sample has not maintained itself for poorer students who spend “‘five to eleven
hours per week” on homework. Once again, we need more research to explain this
discrepancy.

(See Table 23 in the Appendix for the partial relationships involving Time on Homework)
Athletic Participation

Social Class Comparison

Hispanic students from low-SES families who participate in athletics have a 2.6-percent
(22.0-19.4-percent) greater chance of scoring in the top half compared to the original
relationship finding. Poor Hispanics who do not participate in athletics have a 0.1-percent
(19.3-19.4-percent) smaller chance of scoring in the top half compared to the original

relationship finding.

In sum, Athletic Participation has a very slight effect on how well low-SES Hispanic
students perform, but the effect is in the predicted direction and mirrors that of the overall
sample of low-SES students: when these students participate in athletics they tend to do
slightly better.

(See Table 24 in the Appendix for the partial relationships involving Athletic

Participation)

Extracurricular Participation

Social Class Comparison
Hispanic students from low-SES families who participate in “more than one”

extracurricular activity have a 9.3-percent (28.7-19.4-percent) greater chance of scoring in
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the top half compared to the original relationship finding. Poor Hispanic students who
participate in “one” activity have a 0.2-percent (19.6-19.4-percent) greater chance of
scoring in the top half compared to the original relationship finding. Poor Hispanic
students who do participate in “none” have a 1.3-percent (18.1-19.4-percent) smaller
chance of scoring in the top half compared to the original relationship finding.

In sum, Extracurricular Participation has a significant effect on how well low-SES
Hispanic students perform: when these students participate in “more than one”
extracurricular activity, they tend to do better. Though not as strong a relationship as
was found for the entire sample, it does mirror the finding for the entire sample.

(See Table 25 in the Appendix for the partial relationships involving Extracurricular
Participation)

Parent Aspirations

Social Class Comparison

Hispanic Students from low-SES families whose parents aspire “at least masters” for their
child have a 6.0-percent (25.4-19.4-percent) greater chance of scoring in the top half of
TXCDIC compared to the original relationship finding. Poor Hispanic students whose
parents have aspirations of “college grad” have a 1.4-percent (18.0-19.4-percent) smaller
chance of scoring in the top half compared to the original relationship finding. Poor
Hispanic students whose parents aspire “less than college grad” have an 9.5-percent (9.9-
19.4-percent) smaller chance of scoring in the top half compared to the original
relationship finding. Thus, parent aspirations are significant for poor Hispanic students’

academic performance.

In sum, Parent Aspirations have a moderately significant effect on how well low-SES
Hispanic students perform: when these students’ parents have “high” (at least masters)
aspirations, they tend to perform better. However, at all levels of parental aspirations,
this relationship is not as strong for low-SES Hispanic students when compared to the

pattern found in the overall sample.
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(See Table 26 in the Appendix for the partial relationships involving Parent Aspirations)

Gender

Social Class Comparison

Hispanic female students from low-SES families have a 0.8-percent (18.6-19.4-percent)
smaller chance of scoring in the top half compared to the original relationship finding.
Poor Hispanic males have a 0.8-percent (20.2-19.4-percent) greater chance of scoring in
the top half compared to the original relationship finding. Thus, gender has no significant

impact on poor Hispanic students’ academic performance.

In sum, Gender does not have a significant effect on how well low-SES Hispanic students
perform: when these students are male they tend to do marginally better than their female
counterparts, but the percentage difference appears trivial. Thus, the sample of low-SES
Hispanic students mirrors that of the overall sample of low-SES students.

(See Table 27 in the Appendix for the partial relationships involving Parent Aspirations)
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CONCLUSIONS & RECOMMENDATIONS FOR FURTHER RESEARCH

The literature review and my own statistical analyses have not only confirmed existing
research and documentation of the positive relationship between poverty and academic
performance, but also added to this area of study by identifying several factors that reduce the
negative effects on academic performance of children living in low-SES conditions. This
study demonstrates we do have the ability to make positive adjustments and thoughtful
actions that create environments that are conducive to and supportive of academic
achievement.

This Honors project has shown that the generally strong negative correlation between
childhood poverty and academic performance is lessened when poor children: (1) attend
Catholic or private schools instead of public schools; (2) reside in intact two-parent families;
(3) have a parent with high aspirations for academic achievement; (4) participate in
extracurricular activities; (5) attend smaller schools (<1,000 students); (6) reduce television
watching and video game playing to less than two hours per day; (7) increase their time on
homework (to greater than eleven hours per week). Importantly, some of these findings do
not stand up well when controls are made for race and ethnicity. More specifically, African
American and Hispanic students tend to do poorer than their white counterparts and their poor
performance is resistant to several of the contexts and characteristics that apply to their white
counterparts.

As a result of performing comparative analyses for race and ethnicity, there were
findings that were not consistent with the patterns found in the overall sample, and thus,
should be further studied. For instance, many of the findings for race diverged from the
patterns for the overall sample. Low-SES black students actually tend to perform better when
they: 1) attend “Other private” schools; 2) live in blended families; 3) spend more time
watching TV and playing videogames; and 4) do not participate in athletics. The
effectiveness of the following controls were weakened as a result of controlling for race
(black): 1) time on homework; 2) extracurricular participation; and 3) parent aspirations.
Additionally, school urbanicity, school size, and class size did not have any noteworthy
significant effects on low-SES black students’ academic performance as they did for the

overall sample.
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Similarly, the findings that deviated from the overall sample for ethnicity should also
be studied. Low-SES Hispanic students actually tend to perform better when they: 1) only
attend Catholic schools; 2) live in single-parent families; 3) attended larger schools; 4) have
larger class sizes; 5) only when the most of time is spent on homework; and 6) only when
parents have the highest aspirations for their children. The following controls were slightly
weakened when the control for low-SES Hispanic students was controlled for, but they were
all still in the predicted direction: 1) time spent watching TV and playing videogames; 2)
athletic participation; and 3) extracurricular participation. Gender was consistent with the
overall sample for both race and ethnicity.

These findings are the foundation for future research on changes that can be made to
improve the education experience and quality in the United States. The intention of revealing
these facts is to consequently take action that will strive to make progress towards achieving
access to adequate education for all, and more opportunity for academic achievement for
students from low socioeconomic backgrounds. Strikingly, the findings reported in this study
reveal the need for special intensive research on students of color — more particularly, why do
the conditions that modify the relationship between SES and academic performance have a
tendency not to apply to students with African American or Hispanic backgrounds?
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APPENDICES
Table 3 Combined Math & Reading Standardized Test Score * Ses? |(Comp Pared Parccc Faminc) * School controd Croestabulation
S22 (Comp Parsd Parocc Faming
Schodl comingl LW LT ] High Tital
Omar privaliz Combined M3 & Rasdng  Tap Hat Coum 235 17505 61470 BI7S
Sandardzad Test Soora % witin S22 (Comg Pared 4410 55.7% 511% T1E%
Parocc Faminc)
Bofiam Hal  Coun 5354 12553 12471 31333
% witin S22 (Comg Pared 5510 41.8% 15.5% T
Fanacc Faminc)
Taotal Coun 11353 30054 7L 115358
%% WITin 5252 (Comg Parad 100.0% 100.0% 100.0% 100.0%
Pargcc Famiing)
Camaic Combined Mamn & Rasdng  Top Haf Coum 6213 29504 74123 109330
Standardizad  Tast Soors % Within 5252 {Comgp Parad 50.1% 575% 318% TE%
Parocc Famiing)
Bofiom Hal  Coun 5353 14072 12305 3574
3% witnin S2s2 (Comp Pared P 5% 15.2% 240
Fanacc Faminc)
Taotal Coun 12772 434875 83231 185579
3% witnin S2s2 (Comp Pared 1000 1000 100.7% 100
Fanacc Faminc)
Puniic Combined Mamn & Rasdng  Top Haf Coum 285290 570265 658532 1510157
Standardized Test Soors %% WITin 5252 (Comg Parad T E% 251% T 7
Paracc Famiing)
Botiam Hal  Coum TATEN G15215 IreE14 1620650
% Witin S2s2 (Comp Pared T28% 1.9 TR 521%
Parocs Faming)
Taotal Coun 133311 1135850 33245 50577
3% witnin S2s2 (Comp Pared 1000 1000 100.7% 100
Barocs Faming)
Total Combined Math & Razdng  Tap Half Coun 2552 &17175 THIZZS 1708042
Sandardzad Test Soor2 % Witin S2=2 (Comg Parad Bi% 2% T13% 501.0P%
Paracc Famiing)
Sofiom Hal  Coun TH0544 542545 313333 17057E2
% WiTin 5252 (Comg Farsd 1% 51.0% TT% 500
Pangcs Faming)
Tatal Cour 1057235 1250020 1093513 3810574
% within 5252 (Comg Parad 100.0% 100.0% 100.0% 1000

Paracc Faming)
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Table 4 Combined Math & Reading Standardized Test Score * Ses2 |Comp Pared Parccc Faming) * FamComp2 (MAD v B v 1F) C-tab

S22 (Comg Parad Parocc Faming)

FamCamg2 (MED v Bv 1) Low Middi= High T
sanglaFaranl  Comiined Mah & Raading  Top Hal Counl &2565 133133 1071805 323409
Standardizad Tast Scars % within S2c2 {Samg Parad 230 £35% 610 38.5%
Fanocc Faming
Botam Haf  Coum Z7aaT1 180519 53513 517309
% within Sas2 {Camg Parsd TP 56.5% TP &1.5%
Fanocc Faming
T Cooumt 353535 31955 160924 840715
% within Sas2 {Camg Parsd 100.0% 1000 100.0% 100.0%
Paracs Faming)
Seandad Comitinad Mah & Reading  Tap Haif Coun 5IF5 1035004 4TS PRETAT
Sandardzad Tasl Scara % within Sas2 {Camg Parsd 5% 41.5% 60.8% 27%
Fanocc Faming
Batlom Hall  Counl 153233 147970 64151 365354
% within Sas2 (Camg Pared 5% 55.5% % &%
Fanocc Faming
Tois Counl 217228 252374 161923 &32131
% within Sas2 (Camp Pared 100.0% 100 1000% 100.0%
Farocs Faming
MED Comiined Malh & Reading  Top Hail Coounl 143333 I730E2 071 113335
Standardizad Tasl Soors % within 5222 (Camp Parad 2% 547% TET% 575%
Farocs Faming
Botam Haf  Coum 330340 318056 179533 &20059
% within S22 (Zamg Parsd Ba8% 857% T% £25%
Paracs Faming
Tl Caount 250173 BET055 TROTGS | 1933025
% within S22 (Samg Parsd 100.0% 1000% 1000% 100.0%
Paracs Faming)
Tatal Comitinad Mah & Reading  Tap Haif Coun 295533 &17175 Tolz2E | TTOsER
Slandardizad Tast 500rs % within 5262 {Camp Pared A% 290% TZ% 50.0%
Parogs Faming
Satiam Haf  Coum TEI544 542845 303393 | 17067aR
35 i SaeD Ty T1 98 51 %% JT T 50 (3
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Table 5. Combined Math & Reading Standardized Test Score * Ssel (Comp Pared Parccc Faminc) * School urbanichy ©-tab

S22 (Comp Pared Parooc Faming
Schadl urnaniciy Low Middis High Toa
Rural Combined Math & Reading  Taop Half Counl 74323 141577 128426 3443065
Slandardized  Teel Scara % within Sac2 (Camg Farad 337% 51.3% 1% 51.6%
Paracc Famiing)
Soflom Hal  Counl 1285417 124254 52252 322973
% within Sac2 (Camg Farad 56.3% 7% B 55.8%
Baraoc Fam '1-_'-"'_,
Total Cour 220740 265831 180678 &67249
% within Sac2 (Camg Farad 100.0% 100.0% 100.0% 100.0%
Raracs Faming
Subwban  Combined Mah £ Readng  Tap Half Counl 143335 328128 235587 204085
Standardized  Tast Soors % Within 252 (Comg Fared et 51.1% 4% 527%
Paracc Faming
Soflom Hal  Counl 345084 314475 151501 £11080
% within S=s2 (Comp Parsd 1% B%% 258% 0%
Paracc Famiing)
Total Cour £35420 642603 557083 1715108
% Within Sas2 (Comg Farad 100.0% 100.0% 100.0% 100.0%
Parocc Faming
Urtan Combinad Math & Reading  Tap Half Counl £20135 147470 267 255722
Standardizad  Tast Soors % Within 252 (Comg Fared 238% HP% 53.8% 44.3%
Parocc Faming
Sofiam Hat  Coum 26903 202116 99573 S7I758
% within Sac2 (Camg Farad TEE% 58.1% 6% 557%
Paracc Famiing)
Total Count 351078 3515885 325556 1028520
% within Sac2 (Camg Farad 100.0% 100.0% 100.0% 100.0%
Paracc Famiing)
Tata Combinad Math & Reading  Tap Half Counl 295538 &17175 7225 1704094
Slandardized  Teel Scara % within Sac2 (Camg Farad 1% 23.0% 713% 510%
Paraos Faming
Sofiom Hall  Counl 760544 642545 30332 17067481
% within S2c2 {Camg Farad k- 51.0% % 50.0%
Paracs Faming)
Tola Count 1057238 1260020 1093517 3410575
% within S2c2 {Camg Farad 100.0% 100.0% 100.0% 100.0%
Paracc Faming)
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Tabde & Combined Math & Reading Standardized Test Score = Se? (Comp Pared Parooe Faming) * School Slzs Crosstabulation

Secd (Comp Pared Parocc Faming
5chodl Siza Low Middi2 Hiqh T
1,000 studanis Combined Mah & Readng  Top Hall Count 138305 HITEET 454852 200514
Slandardzed Tesl Boore % WITIN 5252 (Comp Parsd 26.5% £75% T16% 8P
Barocc Faming
Soflam Hal  Counl 353567 33T 180640 08124
% WITIN 5252 (Comp Parsd Ti5% S15% 28.8% 511%
Rarocc Faming)
Tota Coum 521972 547534 535102 1304758
% witin 5252 (Tamp Pared 100.0% 100:0% 100.0% 100
Barocc Faming
=1,000 shudanis Combined Mah & Readng  Top Hall Count 113331 223054 238972 57197
Slandardized Tesl Scors % willin 5252 (Camg Farsd 27% 535% TA5% 529%
Parocc Faming
Satlam Hat  Coum 237330 191524 34872 SI8576
% witin Ses2 (Camp Pared a7.3% 5% X4% TA%
Fanocc Faming
Total Count 3478 412583 313332 1051803
% witin 5252 (Tamp Pared 100.0% 100:0% 100.0% 100
Parocc Faming)
Tota Combinad Mam & Readng  Top Ha Coum 252135 530911 539434 1472581
Slandardzed Test Soore % WITIN 5252 (Comg Parsd 2% 510% 2% 510
Bargoc Faming
Satiam Hal  Coum 517597 531351 265062 1418120
% witin 5252 (Camp Pared 0% 510% TE% 290
Parocc Faming
Total Count SEITaa 1062372 a54595 | 2305561
% witin 5252 (Camp Pared 100.0% 1000% 100.0% 100
Parocc Faming
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Table 7. Combinsd Math & Reading Standardlzed Test Score * Sae? (Comp Pared Parccc Faminc) * ClaesSlzs Crosstabulation

Sac? (Comp Farad Parocc Faming
Clazsiizs Law Middia High Tt
-0 studanis Combined Mah & Reading  Tap Half Count 112313 229570 313018 554901
Slandardizad Tesl Soora %% Wit 5252 (Comp Parad 55% 445% 55.4% 56.8%
Barocc Faming
Sotiam Haf  Coum 328701 2BISET 144758 755045
3% witin S2s2 (Comp Pared T45% 55.2% % 5315%
Parocs Faminc
Tota Coun 241014 12157 5777 1810047
36 wWitin 5252 (Comp Parsd 100.:0% 100.0% 100.0% 100.0%
Pargcs Faming
=800 studams Combined Mam & Raadng  Tap Half Count 1843850 35715 g7 e
Slandardized Tesl Soors % within 5262 (Comp Farsd 2% 51.8% 75.1% 525%
Parocc Faming)
Sgtiam Haf  Coun 431843 50255 158535 350735
3% witin 5252 (Comp Parsd A% £2% 24%% 75%
Farocc Famingg
Total Count 516223 747853 gISE42|  1999EIE
3% witin 5252 (Comp Parsd 1000 100.0% 100.0% 100.0%
Sarocc Faming
Tatal Combined Mah & Reading  Tap Half Count 2EEa3 517175 THI25| 170493
Slandardizad Tesl Soora %% Wit 5252 (Comp Parad B1% S0P T23% 5)P%
Paracc Faming
Sotiam Haf  Coum TE0544 542545 303333|  1705E2
3% witin S2s2 (Comp Pared k-t 51.0% % 510%
Baroco Faming)
Tota Count 1057237 1260020 1093518 3810575
36 wWitin 5252 (Comp Parsd 100.:0% 100.0% 100.0% 100.0%
Parocc Faming)
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Tabls & Combined M & R Standardized Test Score * Sse? * Howrsdday watching TWihvideoslplaying WG Crosstabulation

Pargoc Faming

Sas? (Comp Pared Parocc Faming)
Hoursiday waiching Twhideossipiaying W5 Low Middia High Tl
=5 haurs Combined Math & Reading  Top Haif Cour 5113 1012559 BI85 235094
Slandardzad Tesl Bomre % WITIn S22 (Comg Parad 27% 41.5% 53.4% T73%
Parocc Faming
Sofiom Hall  Coun 174435 150951 71775 G e
% witin S2s2 (Comg Parsd 7% 535% 5% 827%
Paroco Faming)
Tota Court 225514 253550 158051 633125
% witin 5252 (Comp Parsd 100.0% 100.0% 100.0% 1000%
Paroco Faming)
35hous  Combined Mah & Reading  Top Haif Cour 5 205105 230182 535062
Standardized Tast Sours % within Sa2s2 (Camg Parad ¥ 51.3% 59.9% 503%
Rarocc Faming
Sotiam Hal  Coum 235329 197932 99247 532103
% Witin S252 (Comg Parsd To1% 257% 301% 297%
Parocc Faming)
Tatal Cour 332004 205057 .| I g
% witin Ses2 (Comp Parad 130.0% 100.0% 100.0% 100
Rarocc Faming)
<2 hours Combined Math & Readng  Top Half Cour 92502 215145 363648 672395
Standardizad Tasl Soors % within S2s2 (Comg Parad 36.4% 5559% 319% 531%
Pargcc Faming)
Gotam Haf  Coum 162075 150753 80195 05
% within Ses2 (Comp Pared 5315% A% 15.1% e
Paroco Faming)
Tota Court 258577 355335 43344 1065857
% witin Ses2 (Comp Parad 130.0% 100.0% 100.0% 100
Rarocc Faming)
Tots Cominad Mam & Raadng  Top Hal Court 287716 525347 a75095| 1485754
Sandardzad  Test Scara % within S2s2 {Camg Parad 2% 51.3% T1%% 822%
Rarocc Faming)
Gofiom Haf  Coum 57123 233531 58| 132398
% WiThin S22 (Camg Parsd 1% £87% TA% 07 8%
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Table 3. Combinad Math & Raading Standardized Test Scors * Ses? (Comp Pared Parccc Faming] * Time on HW Crosstabutation

Sas? (Comp Pared Parocc Faming)
Timaan HW Low MEddia High Toial
=11 hours Combinad Mal & Raadng  Top Hal Coun 98725 193217 318054 512225
Standardized Test Soore % within Ses2 (Comg Parad £2.3% 59.5% 9% 647%
Sarocc Faming)
Soflam Haf  Coum 129115 133927 7517 333550
% within S22 (Camg Pared 7% 2% 18.1% 35.3%
Bargcs Faming)
Tota Coun 223361 333384 358551 945755
% Within S22 (Comg Parad 100,05 100,05 100,05 10005
Baracs Faming)
511 hows  Combined Mat & Readng  Top Haf Coun 103746 237581 280753 22050
Standardizad Test Soore % within S22 (Comg Parad 26% 547% 7i%% 53.8%
Sargcc Faming
Soflam Haf  Coum 245260 195353 0T 542325
% within S22 (Comg Parad TL4% 25.3% X% 465%
Bargcc Faming
Tt Coun 350005 £3£569 379850 1168425
% within S22 (Comg Pared 100.0% 100.0% 1000% 10010%
2arocs Famang)
<5 NS Combinad Ml & Rasdng  Top Hal Coun THE55 144085 143515 351535
Sandardized Tesl Scara % Within S22 (Comg Parad el T 5% % ¥.I%
Parocc Faming
Soflom Hat  Coun 285713 241383 105071 534057
% wilhin S22 (Comg Farad T90% 62.5% 425% 617%
Sargcs Faming)
Tatal Coun 355555 3543288 245585 2955012
% within S22 (Camg Pared 1000 100.0% 100.0% 100.0%
Haracs Faming
Tota Combinad Mal & Raadng  Top Hal Coun 75455 581053 TIE: 1535341
Slandardzad Test Soore % Within S22 (Comp Parsd 3% 50.4% ¥ 51.48%
Haracs Faming
Soflom Haf  Coul 554029 571133 274585 1509372
i witin 5252 (Comp Parsd % 5% A% £585%
Parocc Faming)
Total Coun 339535 1152251 1HEN7 3105513
% within Sec2 (Comg Fared 100.0% 100.0% 100.0% 100.0%
PaEracc Faming
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Tabls 10; Combined Math & Resding Standardized Test Score * Sse2 (Comp Pared Parccc Faminc) = Athistic participation C-tab

Sas? (Comp Pared Parocc Faminc)
Afnlslic paricipation LW Middia Hiqh Total
fag Combined Malh & Readng  Top Haf Coun 132037 330091 &1887 353515
Standardized Test Soora % within S2s2 [Comp Parad 3% 528% 75.5% 5E.1%
Paracc Faming)
Safiam Hal  Coum 283300 300254 157255 TE8E20
%% WITEN 5252 (Comp Parad 65.7% &7 6% 28 7% 43%%
Fargoc Faming)
Tora Coum 221337 630325 645753 1700435
% WITEN 5252 (Comp Parad 1000 100 1000 1000
Pargoc Faming)
Na Combined Malh & Resdng  Top Hal Coun 152030 253830 2478 552559
Slandardized Test Scare %% WITEN 5252 (Comp Parad 7% 1% 65.9% 447%
Fargoc Faming)
Soflom Hal  Coun &)1304 295135 127975 824475
3% within 5252 (Comp Parsd T25% 53%% 1% 555%
Paracc Faming)
Total Coun 552334 540625 75185 1477144
% WITEN 5252 (Comp Parad 1000 100 1000 1000
Fargoc Faming)
ToE  Combmed Mah & Readng  Top Half Coun 288087 553521 735605 1605254
Sandardzed Test Scora % Within 5252 (Comg Parad % 29.5% T211% S06%
Fargoc Faming)
Soflom Hal  Coun 559504 535829 285242 1571285
% within S2c2 {Comp Parad TE% 515% k=3 23.8%
Baracs Faming)
Total Coun 73571 1173970 1023335 7757
% wilhin Sas2 {Comp Parad 1000 1000 1000 100,
Raraoc Faming)
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Tabda 11: Combined Math & Reading Standardized Test Scors = 5ss2 = Extracwrricular particlpation  Crosestsbulation

Sas2 (Comg Parsd Paracc Faming
EXiracurmioular parscpanan Low Middia High T
~0n2  Combined Mal & Reading  Tap Half Cour 3210 1635013 293538 526251
Slandardizad  Tasl Soora % within S2c2 {Camg Parad 38.5% 51.9% B42% 56.4%
Pargcc Faming)
Safiom Haf  Coum 110370 100763 55062 266201
% within 5252 (Comp Parsd 51.5% 1% 15.5% 5%
Paracc Famin)
Toa Cour 179580 268772 325500 Tazasz
% Wit 5252 (Comp Parsd 100 100 1000 100
Faracc Faming)
ona Combinad Mam & Readng  Tap Hal Cour TESS2 17677 226633 a2
Standardized Test Soors % WITEN 5252 (Comg Parsd 32.7% 516% T4 55.0%
Fargcc Faming)
Saflom Haf  Courd 151400 152780 75T 353530
% wilin Sas2 {Comg Pared 57.8% 55.8% 251% 245%
Paracc Faming)
Toa Cour 237352 329517 312832 553901
% Wit 5252 (Comp Parsd 100 100 1000 100
Faracc Faming)
Nane  Combinad Mam & Readng  Tap Hal Cour 125108 e 265585 585535
Standardized Tast Soors % WITEN 5252 (Comg Parsd 24.3% £2.3% 61.6% 7%
Paracc Faming)
Safiom Haf  Coum 250479 371525 165470 ATETA
% Wit 5252 (Comp Parsd TET% 57.7% 35.4% 59.3%
Faracc Faming)
Tora Cour 608557 623717 231058 188332
% WITEN 5252 (Comg Parsd 100, 100 1005 1000
Fargcc Faming)
Tot Commnad Mam & Rasdng  Tap Hal Coum 293870 G12822 TesTEa| 1892051
Slandardzed Tast Soora % WITEN 5252 (Comg Parsd 285% 29.5% T15% 5015%
Paracc Faming)
Botiam Hal  Coum 7az289 A25084 295331 1653554
% within Sas2 (Comp Pared 8% 515% bl 3 2.8
Parocs Famdng]
Tt Coum 1026119 1237505 1082090 3325715
3% witnin 5252 (Comp Parsd 1000 1000 100,05 1000
Pargos Famanc)
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Table 12 Combined Math & Reading Standardized Teet Scors * See2 (Comp Parsd Parcee Faminc) “Parent Aspirations Crosstabulation

Paracc Faming

Sacd (Comp Pared Paracc Faming
Param Agpirations Low Midde High Tou
Alla3st Masirs  Comined Malh & Rasdng  Top Hail Coun 127112 268512 5T 285527
Sandardizad Test Soore % witnin 5252 (Comg Parsd 35.5% 545% 80.8% 812%
Parocs Famiing)
Sotiom Haft  Coum 237673 22035 110420 553979
% within 5252 (Camp Parsd 54.2% 45.5% 195% W|I%
Rarocc Fam 'l-:'_‘,'
Total Coun I5ETES 35503 555123 1208505
% within 5252 (Comg Parad 100.0% 1000 1000% 1000%
Farocc Faming
Colaga grad Combinad Ml & Raadng  Top Half Coun 13570 AT 37311 TEITSL
Standardized  Test Soors % within 5252 (Comg Parad 2B.8% 515% 56.5% 3%
Farocc Faming)
Sofiom Hal  Coun IIITTE 29118 157020 TE1548
% Witnin 5252 (Comg Parsd T15% 43.8% 332% 517%
Parocs Faming)
Total Courn 5T 5021 7SR 1541535
% witnin 5252 (Comp Parsd 100.0% 100.0% 1000% 1000%
Pargcs Faming)
<Callaga grad Combinad M3l & Readng  Top Half Courn 7610 £223) 18511 5711
Standardized Tasl Some % witnin 5252 (Comg Parsd 15:5% 245% 347% 2%
Farocc Famiing)
Sotiom Haft  Coum 200095 133511 35052 355355
% witin 5252 (Comp Parsd B42% T55% 55.3% TEE%
Farocc Famiing)
Tota Caun 237705 173301 53553 255559
% witin 5252 (Comp Parsd 100.0% 1000% 100.0% 100.0%
Farocc Faming)
Tl Combined Mam & Readng  Top Half Coun 2R G17175 Ta0zzs|  1TOeDM2
Sandardizad  Tast Boore % witnin S22 (Comg Parsd 28.1% E-Tui Ti% 500%
Farocc Faming)
Sotiom Hal  Coum THO544 542385 303392|  170ETE1
% witnin 5252 (Comg Pared - 51.0% T S00%
Aarocc Faming)
Total Coum 105723 1260020 1033617 3410573
% witin S2s2 (Comg Pared 100.0% 100.0% 100.0% 100.0%
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Tabds 13 Combinsd Math & Rasding Standardizsd Teet Scors * Sse2 “ RaceEth (Racs & Hispankc) Croestabutation

Parocc Faming)

Sas2 (Comp Parsd Panooc Faming)
Racati (Raca & Hisgani) Low Middia High Toal
HEspanic Comdined Ml & Readng  Tap Haf Cot 53303 50154 20112 143584
Sandardzad Tesl Sowa % within S22 (Comg Parad 19.5% 5% 520% T
Farocs Faming)
Sofiam Hal  Counl 2LERIE 108576 I FAET0
% within S22 (Comg Parad B05% 6E.5% S8 TLER
Paracs Famiing)
Total Coum 305006 159040 TT08 547354
% witnin 5262 (Comp Pared 100.0% 1005 100.05% 100.0%
Parocs Famiing)
NH-ASIAN  Comibined Ml & Readng  Top Haf Coul 18682 27798 41342 &2842
Standardizad Test Scara % within 5252 (Camp Pared 38.7% 57.%% 5% 531%
Farocs Famiing)
Sofiam Hal  Counl 29579 16952 13136 50577
% WITIN S22 (Comg Parad 61.3% £27% 241% 41.%P%
Parocs Famiing)
Tata Coul 25261 39750 54295 142519
% within 5252 (Camp Pared 100.0% 100.0% 100.0% 100.0%
Farocs Famiing)
NH-BLK Combined Math & Reading  Tap Haf Coul 2612 40055 LI7%6 105434
Standardizad Test Sowra % wilhin S22 (Camg Pared 112% N7% 44%% 215%
Parocs Famiing)
Sofiam Hal  Counl 173835 153395 52547 385527
% within 5252 (Camp Pared 85.8% 793% 55.1% TES5%
Farocs Famiing)
Tatal Coul e e 193451 25343 213
% witnin 5262 (Comp Pared 100.0% 1005 100.05% 100.0%
Pargcs Famiing)
NH-WHT  Comibined Mam & Readng  Tap Haf Coul 152058 7SI 633006 12901
Sandardzed Tesl Sowra % within 5252 (Camp Pared a1.1% 535% TIE% 525%
Farocs Famiing)
Sofiom Haft  Coum 261130 Erra L P 130708 752002
% wilin Sas2 (Camg Fared SE.5% 2.5% 27% T
Faraco Faming
Tatdl Count 443338 TaT151 B13712| 2058103
% witin S=s2 (Comg Pared 100.0% 100.0% 100.0% 100.0%
Parocc Faming)
Tatal Combinad Mah & Readng  Top Haif Cound 282650 538085 TarIe| 16380
Sandardizad Tasl Soor2 % witin 5252 (Comg Parad BT H.5% Ti5% 50.8%
Aarocc Fam "E-"'_,
Sofiom Haft  Coum Ti7ae2 &01347 283887 162276
% witn S2s2 (Camgp Pared 7% 505% % 25%
Parocs Faming)
Tatdl Count 1000002 1133432 1080763 33T
% within S252 (Camg Pared 100.0% 100.0% 100.0% 100.0%
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Table 14: Combined Math & Reading Standardized Test Score * S5es? (Comp Pared Parocc Faming) * 5ex Crosstabulation

SesZ2 (Comp Pared Parocc Faminc)
Sen Lowy Middle High Total
Female Combined Math & Resding Top Half Count 150654 JOBE20 IBNT24 BRTZIE
Standardized Test Score %L within S2s2 {Comp Pared 2B 6% 5. 3% TIE% 50.6%
Parocc Faming)
Bottom Half  Count I51E24 304523 135053 et
% within Ses2 (Comp Pared T14% 49, 7% 28.7% 43 4%
Parocc Faming)
Total Count 548618 613742 BI0TTT 1653138
% within Ses2 (Comp Pared 10600 10600 100.0% 10600
Parocc Faming)
Male Combined Math & Reading Top Half Count 1359559 J0EIE5 JEEH00 E4GER4
Standardized Test Score % within 8252 (Comp Pared ITE% 4T.7% T0.E% 49.3%
Parocc Faminc)
Bottom Half  Couwnt IBBE20 33T3zE 164335 BT8R
% within 5252 (Comp Pared TZ.5% B2 3% e e BD.TH
Parocc Faminc)
Tatal Count HOBE1S B4EZTT BEZEIS iTITT36
% within Ses2 (Comp Pared 10600 0600 100.0% 10600
Parocc Faming)
Total Combined Math & Reading Top Half Count rar i ] BITITS 720224 1704052
Standardized Test Score %L within Ses2 {Comp Fared ZB.1% 43.0% T2.3% 50.0%
Parocc Faminc)
Bottom Half  Count ToD5d G42E45 30352 1T0GTE
% within Ses2 (Comp Pared T1.5% 51.0% 2T T® 50.0%
Parocc Faminc)
Total Count 1067237 1260020 1053616 2410873
% within Ses2 (Comp Pared 10600 0600 100.0% 10600
Parocc Faminc)
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Table 17: Combined Math & Resding Standardized Test Score * Sos2 (Comp Pared Parcoc Faminc) * School control * RaceEth (Race & Hispankc) C-tab

Racatm (Raca & S5 (Comg Parad Parocc Faming
Hizganic) Schoal comral Low Middi2 High Tatal
Hispanic O privale Combinad Mal & Reading  Top Haif Count 75 500 1534 225
Slandardzed Tasl Soore % 50% 241% 565.5% WP
Sotiam Haf  Coum 1430 1575 349 3857
% 0% TE¥% 33.5% 531%
Tota Count 1505 278 2533 6115
% 100.0% 1000% 100.0% 100.0%
Camaic Combined M3l & Raadng  Top Ha Count 1120 3675 5355 10572
Slandardzed Test Boore % 7% 59.3% 755% 547%
Sotiam Haf  Coum 1455 2335 1903 5755
% 56.3% 7% 4% 35.3%
Tota Count 2605 5851 785 16325
% 100.0% 100.0% 100.0% 100.0%
Pubiic Combined M3l & Raadng  Top Ha Count 55093 25153 32472 135753
Slandardzed Test Boore % 19.2% 35% 255% 2%
Sotiam Haf  Coum 243501 102313 34325 353053
% 5% 59.8% 51.8% TAT%
Tota Count 301534 151101 56517 513812
% 100.0% 1000% 100.0% 100.0%
Tota Combined M3l & Raadng  Top Hal Count 53303 50154 &1112 143534
Slandardzed Test Boore % 19.8% 315% 520% 5%
Sotiam Haf  Coum 245599 108576 37067 2572
% 5% 55.5% £5.10% TiE%
Tota Count 306007 159040 7709 542255
% 100.0% 100.0% 100.0% 100.0%
NE-ASIAN Omar privale Combinad Maml & Reading  Top Hait Count £33 1543 213 2350
Standardized Test Score % S511% 55.3% 333% 55.1%
Sotiam Haf  Coum 257 1251 585 2322
% 2% 447% 16.7% P
Tota Coun 76 et 3 774
% 100.0% 100.0% 100.0% 100.0%
Camailc Combined Mal & Readng  Top Ha Coun 313 335 3173 4425
Standardizad Taest Soors 3 3% 54.2% TET% T.5%
Sotiam Hal  Coun 253 523 577 1853
% 55T% 355% 7% 25%
Tota Coun 772 1253 4350 5281
% 100.0% 100.0% 100.0% 100.0%
Pubilc Combined Mal & Readng  Top Ha Coun 17574 20313 35775 73853
Standardizad Taest Soors % 3B% 572% 751% 5P
Sotiam Hal  Coun 28533 15187 11673 55209
% 615% £25% 245 £310%
Tota Coun 25513 35500 25323 128952
% 100.0% 100.0% 100.0% 100.0%
Tota Combined Mal & Readng  Top Ha Coun 18582 el 41352 32821
Standardizad Taest Soors 3 3BT% 57.3% 75 55.1%
Sotiam Hal  Coun 28573 16951 13135 59575
% 61.3% 27% 241% 3%
Tota Coun £5251 755 54233 142517
% 100.0% 100.0% 100.0% 100.0%
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Table 17 contd ] o
MNH-ELK Oinar privaia Comibinad Math & Raading Top Hat Coouml 251 212 1582 2285
Slandardizad Tesl Soore ) 255% 205 T3.1% 5%
Bofiom Half Coum T3 952 552 2292
£ T4 T05% 265%% 50.5%
Total Coouml 973 1334 21654 2537
) 100.0% 100.0% 100.0% 100.0%
Cathalic Caomibined Maih & Raading Tog Hat Coum 22 1196 255 3873
Standardizaed Tesi Scors £ 16.0% 2% 84.0%: 5%
Satlom Hall Coouml 1158 2435 1377 50M
) 84.10% ar1% B 56.8%
Total Coum 1414 3532 3828 BETd
e witin S2s2 (Comg Parsd 10007 1000 10005 100.0%:
Baracc Faming
Pubilc Caombinad Main & Raading Tog Hat Coum 2135 38479 3graz SIITS
Sandardzad  Test Soare % 11.1% 208% 43.8% 20.5%
Satiom Hail Coum 177953 189977 50558 78534
% 9% Ta5% 56.6% TA%
Totsl Coum 200104 155455 G350 £Tra1a
% 1000%: 1000%: 1000 100.0%
Taotal Comibinad Math & Reading Tap Haif Coum 22612 20057 £T795 105894
Slandardzed Tasi Scors % 11.2% 7% 44953 215%
Bofiom Hall Coum 173585 153335 S2547 3a58IT
% S88% TaT% 55.1% TE5%
Toal Coum 202897 133852 95342 2313
% 1000%: 1000%: 1000 100.0%
NHANHT Oiher privais Caombinad Maih & Raading Tag Haif Coum 3535 1397 52455 G235
Slandardzed Tasi Scors % 515% 640% 84% TES
Satiom Hail Coum 3515 Ta2 98a7 20814
% £29.8% B 155% 231%
Total Coum 110 20529 2313 Q0052
% 1000%: 1000%: 1000 100.0%
Cahailc Comibinad Math & Reading Tap Haif Coum £359 22630 o264 6263
Sandardzad  Test Soare % 58.7% Ti%% 86.8% B15%
Botiam Hall Coum 3080 392 9336 20808
% 21.3% Tk 1356% 19.8%
Toal Coum 7429 a2 53600 10707
% 1000%: 1000%: 1000 100.0%
Pubilc Combinad Maih & Raading Tog Haf Coum 1745094 £39211 1295 1134601
Slandardzed Tasi Scors % 5% S59% Ta % 81.1%
Satiom Hail Coum 254585 306259 181505 TZZIT9
% S8.48% 21.1% 227% IR
Totsl Coum £28579 TE5500 SE2E 1855380
% 1000%: 1000%: 1000 100.0%
Taotal Comibinad Math & Reading Tap Haif Coum 152058 &75038 633005 1290102
Slandardzed Tes! Soore % 21.1% S85% TT5% G2.5%
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Table 17 contd

Saofiom Hall Coum 261180 Ix2113 150708 TEA0M

£ SRS 40.5% 2% T3

Tota Coum 443238 s a13r14 2054103

T 100.0% 100.0% 100.0% 100.0%

Total Oinar privaia Comibinad Math & Raading Taop Ha Coum 4410 15657 5BE25 Toaa2
Standardized Test Soors ) 2.7% 583% 231% Ti%%

Bofiom Hall Coum G180 11243 11884 29287

i) 55.3% 45% 16.9% TA%

Tl Cooum 10570 26900 T\ 107979

T 100.0% 100.0% 100.0% 100.0%

Camaic Comibinad Math & Raading Taop Ha Coum 654 28238 7544 105136
Standardzed Tas Scors ) £29.8% a3k B410% TSR

Sotiam Hail Coum G159 1373¥ 13493 F3415|

) 90.6% 327 16.0%: 281%

Toal Cooum 12243 21974 BE3TT 138554

] 100.0%: 100.0%: 100.0% 100.0%:

Puilc Camibined Maih & Rasding Tap Hail Coum Zr29% 344191 BXrE08 1422193
Standardizad Tasl Scora ] TP S5.5% 0% £5.8%

Satiam Hail Coum TosaL S5306 235111 1539871

] T2.1% 91.8% 291% 91.6%
Taal Coum Eral il 20357 SEIT 2953504
] 100.0% 100 0% 100.0% 100.0%:

Taoal Camiined Maih & Reaading Tap Hail Coum 2826560 SEHI56 TS 1628021
Sandardzad Tasl 5o ] 23% 2898 T28% S0.8%
Sotiam Hail Coum 717343 801345 2E3E58 1602175
] 1. 90.6% T % 29 5%
Taal Coum 1000003 11E3E3 1080763 3230197
B 100 0% 100 0% 100.0% 100.0%:
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Tabda 18 Combined Math & Reading Standardlzed Test Score * Ses? (Comp Pared Parccc Faminc)*Famcomp2{MaDvBv1IP)“RaceEthiRasadHlapanls) C-tab

RacaEm (Race & Ses2 (Comp Parad Paracc Faming)
Hispanic) FamCamg? (M&D vEB v 17 Law Middia High Tt
Hispanic Single Parant  Combined Mah & Resdng  Tap Haf Coum 17739 11556 a5 35306
Slandardized Test Bowe % 21.3% 30.5% 1% H5%
Sofiom Hal  Count 65423 26524 Ta15 9552
% TET% §.5% 515% Ti5%
Tatal Coum 33152 38200 12135 135585
% 100.0% 100.0% 100.0% 100.0%
Sandad Combined Maih & Raadng  Tap Hal Coum 10538 9552 TE05 7556
Slandardized Test Bowe % 19.1% 24.5% 5.8% 24.5%
Sofiom Hal  Count 48353 29945 10330 85728
% B15% TSE% 5% TSE%
Total Coum 55451 39507 18336 113394
% 100.0% 100.0% 100.0% 100.0%
MED Combined Maih & Raadng  Tap Hal Coum 3071 28336 26185 85732
Slandardized Test Bowe % 15.5% 35.5% 55.5% 2%
Sofiom Hal  Count 135422 2307 18551 207280
% 81.5% 64.5% 41.5% TT%
Total Coum 167333 81143 45736 293372
% 100.0% 100.0% 100.0% 100.0%
Total Combinad Man & Raadng  Top Hal Coum 53308 50154 47112 120582
Slandardized Test Bowe % 19.8% 31.5% 520% 5%
Sofiom Hal  Count 285538 108575 TR0 392570
% 815% B.5% 0% TLE%
Total Coum 305005 153040 TT08 542254
% 100.0% 100.0% 100.0% 100.0%
NH-ASLAN Single Paranl  Combinad Mah & Raadng  Top Hal Count 3385 3455 2253 11006
Sandardized Test Scare % 2% 55.8% TE % 501.3%
Sofiom Haf  Count a7 Trad 1335 10578
% Ba% 447% 231% H0T%
Tota Count 9881 202 5801 21834
% 100.0% 100.0% 100.0% 100.0%
Sandad Combinad Malh & Raadng  Tap Hal Count 2853 25830 2384 7417
Standardized Test Soore % 245% £51% 6T 38.5%
Sofiom Hal  Count TE05 3140 1230 11776
% T51% 549 <Eli 1.5%
Tota Count 3353 520 3514 19133
% 100.0% 100.0% 100.0% 100.0%
MED Combinad Malh & Raadng  Tap Hal Count 13145 16759 38515 54219
Sandardized Taest Scare % 1% §12% THA% 53.5%
Sofiom Hal  Count 15377 11078 10558 TP023
% 515% WE% 23.85% 5%
Total Count 28522 s 5083 101442
% 100.0% 100.0% 100.0% 100.0%
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Table 18 contd
Totsl Comibinad Maih & Raading Tog Hat Coum 185883 2arar 41352 2842
Slandardzed Tast Scors % 3.7 5.3% T5E %% 58.1%
Satiom Hail Coum 29579 15962 13136 S9a7T
% 81.3% 42 7% 241% 219
Total Coum 25262 & e 54235 142519
% 100.0% 100.0%: 100.0% 100.0%
NH-TLK =ingle Param Comibinad Math & Reading Tap Haf Coum 9035 16739 12570 38644
Standardzad Test Soors T T5% 203 £2.5% 16.8%
Batiam Hall Coum 111478 a5811 17207 194295
% P25% TaT% % 83.48%
Total Coum 120513 a2550 00T 233140
% 100.0% 100.0%: 100.0% 100.0%
Shandad Comibinad Math & Reading Tap Haf Coum Tad5 9087 [T 23159
Slandardzed Tast Scors % 19.23% 199% 35.9% 2.8%
Saotiam Hail Cooum IATE 3|/ETT 11454 B0Z3
) 808% 80.1% 841% TR
Total Cooum 39524 &5724 17590 103438
£ 1000 1000 1000 100,03
MED Caomibined Maih & Raading Taogp Haif Coum =|H 14260 23500 £33
Sandardzad Test Score 3% 14.1% 219 25% iy
Botlam Hall Coum 35229 ST 23875 111051
) E5.9% Ta1% 50.8% T158%
Total Cooum 260 657 &S 154742
) 1000%: 1000%: 1000%: 100.0%:
Total Comiinad Math & Raading Tap Hat Cooum 22612 20056 £7T9% 105494
Slandardzed Test Soors % 11.2% 7% 4495 215
Saotiam Hail Cooum 173585 153335 52585 385826
) F8.8% T 551% T85%
Toal Cooum 202897 193481 95342 291320
£ 100 0P 100 0P 100 0P 100.0%
MH-WHT Single Param Caomibined Maih & Raading Tap Hait Coum £R435 9arEt [ = 215234
Standardzad Test Scors % I SE2% TE% 55.8%
Botiam Hall Coum TEAOT Ti5a7 29135 175559
) B81.7% 2158% 2945% 44 5%
Total Cooum 123802 171318 99153 393903
) 1000%: 1000%: 1000%: 100.0%:
Siandad Comiinad Math & Raading Tap Hat Cooum ?TE T9853 TEBE2 133503
Slandardzed Test Soors ) 2% 547% ari% S545%
Saotiam Hail Cooum 58205 65743 a7 1806139
) 585% £5.3% 2% £5.85%
Total Couml 973583 125206 111533 354122
£ 100 100 100 100.0%
M ED Caomibined M3l & Raading Taop Haif Coum Q4385 2a5824 £BE156 ETEIES
Slandardzed Test Soors % £2 5% 615% 8107 a3
Saotiam Hail Cooum 128068 154503 114542 £TT13
) SE%e 3B5% 190% RV

-62 -



The Influence of Childhood Poverty on Life Chances-
The Case of Academic Performance
Senior Capstone Project for Katherine McCabe

Table 18 contd

Total Cooum 222853 L3057 SI2035 1308075

% 100.0% 100.0% 100.0% 100.0%

Toa Comibinad Maih & Raading Tagp Haif Cooumt 182053 L7513 533005 1290102
Slandardizad  Teasl Soma *® A% 585% &% G28%

Saotlom Hall Cogum 251130 322113 150705 738001

o S5.9% 8% 2% T2

Total Cooum 453238 T a13m4 2054103

% 100.0% 100.0% 100.0% 100.0%

Towl =ingka Param Comibinad Maih & Raading Tagp Haif Cooumt Ta35d 131514 93542 303810
Standardized Tesl Scora % 233 221% G2 %% BT%

Saotlom Hall Cogum 233504 155745 55355 L5075

o a7 % I A% 81.3%

Taotal Cooum 335355 238350 129197 TEEHIS

* 100.0% 100.0% 100.0% 100.0%|

Siandad Comiinad Maih & Raading Tap Haif Cooum SHETS 100732 91078 251745
Standardized Tesl Scora % 295% £27% 50.2% £27%

Satiam Hail Cooumt 1425482 135885 50235 335802

o &% Wik Bsh 3%

Total Cogum 202517 236257 151373 590147

o 100.0% 100.0% 100.0% 100.0%%|

MED Caombinad Maih & Reading Tap Haif Cooum 122232 355679 572355 1072457
Standardized  Tesl Scara % % 543% 3% 57.5%)|

Satiam Hail Cooumt 316095 299135 167835 TEI0ET

o 535% £5.7% 2T £2 3%

Total Cogum 450525 854314 TaEz 1855534

bl 100.0% 100.0% 100.0% 100.0%|

Taotal Comiinad Maih & Raading Tap Haif Cooum 2525651 SEE0ES ToTING 16253022
Standardized Tesl Scora * B 29.8% T28% 50L.4%

Satiam Hail Cooumt 7T 801345 253455 1602174

% 7% 505% s £85%

Toa Cooum 1000003 115343 1080762 3230195

* 100.0% 100.0% 100.0% 100.0%,
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Tabde 13:Combined Math & Resding Standardized Test Scors * Ses? (Comp Pared Parccc Faminc) * School urbanicty * RaceEth |Race & Hispanic) C-tab

Racati (Raca & See2 (Comg Parsd Parocs Faming
Hispanic) Schodl urtanicity Law Middia High Tt
Hispanic Rural Combined M3l & Readng  Top Hal Coun 4804 £315 T 15513
Slandardzed Test Boorz % 19.8% 35.3% 6.7% 345%
Sotiam Haf  Coum 15342 7915 3380 29533
% 5% 547% 323% 55.2%
Tota Coun 2775 1223 10479 25855
% 100.0% 100.0% 100.0% 100.0%
Supwban  Combined Mal & Raadng  Top Ha Coun 25307 23353 15715 a7
Slandardzed Test Boorz % 19.7% 35% 52.3% TP
Sotiam Haf  Coum 105570 53077 17084 175831
% 0.3 59.5% 7% T2%
Tota Coun 131577 THAsS 35502 243825
% 100.0% 100.0% 100.0% 100.0%
Urban Combined M3l & Readng  Top Hal Coun 259 22530 14295 65774
Slandardzed Tasl Soorz % 13.1% ¥ 5% 0%
Sotiam Haf  Coum 122535 £7883 16632 157200
% P 55.1% 535% T4
Tota Coun 151533 70353 30925 252974
% 100.0% 100.0% 100.0% 100.0%
Tota Combined M3l & Readng  Top Half Coun 53309 50154 1113 149535
Slandardzed Test Boorz % 19.8% 31.5% 520% 5%
Sotiam Haf  Coum 285597 108575 37095 2553
% 5% 55.5% £5.10% TiE%
Tota Coun 305005 159040 | 542255
% 100.0% 100.0% 100.0% 100.0%
NE-ASAN Rural Combined M3l & Readng  Top Hal Coun 253 1794 2505 752
Standardzed Test Soors % 17.7% 55.8% &7.5% 2%
Sotiam Hal  Coun 21 14487 1207 765
% E23% 445% 325% 501%
Tota Coun 2564 3241 712 3517
% 100.0% 100.0% 100.0% 100.0%
Supwban  Combined Malh & Raadng  Top Haif Coun 7357 14273 24250 £5550
Standardizad Tast Soore % £8% 61.5% TES5% 545%
Sotiam Hal  Coun 3433 8525 5652 28910
% 56.2% 3% 21.5% 35.2%
Tota Coun 16790 23093 3902 TP
% 100.0% 100.0% 100.0% 100.0%
Urban Combined Mal & Raadng  Top Ha Coun 10572 a7 14607 32210
Standardizad Tast Soore % % 5012% 7i5% 515%
Sotiam Hal  Coun 15035 5530 5275 30003
% G2.8% 5% X5% £5.2%
Tota Coun 28907 13421 13525 62213
% 100.0% 100.0% 100.0% 100.0%
Tota Combined Mal & Raadng  Top Ha Coun 18582 2779 41352 a2842
Standardizad Tast Soore % 3BI% 573% 75 55.1%
Sotiam Hal  Coun 28573 15952 13157 59573
% 61.3% £27% 241% H.5%
Tota Coun £5251 3750 5453 142520
% 100.0% 100.0% 100.0% 100.0%
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Table 19 contd

pis-s Rural Caombinad M3l & Raading Tap Hail Coun 217 2428 Zr00 8025
Standardized Tasl Scora ® 11.7% 14.5% 0% 16.3%

Satiom Haf  Coum 2205 14323 £504 41215

Ho B6.3% B5.5% B4.0% T

Total Coun 25005 16751 7504 29260

* 100.0% 100.0% 100.0% 100.0%

Supuroan Comiinad Math & Raading Taop Hai Coum 7220 14100 21193 L2513
Standardized Tasl Sowra £ 85% 19.5% £5.5% T

Sotiom Hat  Ceounl TaRT 35005 22513 157554

* N B0.8% 51.5% T8T%

Totl Coum 477 T3 2Tz 199997

* 100.0% 100.0% 100.0% 100.0%

Urioan Combined Malh & Reading Taop Hail Soum 12475 23559 15303 S52337
Slandardized Tasl Soara ® 13.8% L25% 425% 2T7%

Sotiom Haf  Coun a4 81084 25223 187125

* B65% 5% 2% 3%

Total Cour 93N 104523 45125 252085

Ho 100.0% 100.0% 100.0% 100.0%

Tol Combinad Math & Raading Tagp Haif Coum 22512 20057 L2795 105835
Standardzed Tasl Scare % 1M1.3% 2T% 249% 15

Batlom Hait  Coounl 173585 153335 52585 38587

H Sh.8% T3 F1% TESH

Totl Coum 202235 193252 95342 ) el

* 100.0% 100.0% 100.0% 100.0%

NH-WHT Fural Comibined Math & Raading Tap Hall Cour H2325 128097 112035 302858
Slandardized Tesl Scars ® 2032% S5.0% Tig%h A%

Sotiom Haf  Coun 92532 92507 39542 225831

* $95% £20% 1% £25%

Total Court 158357 204 151578 5713

T 100.0% 1000% 100.0% 100.0%

Supurioan Combinad Math & Raading Tagp Haif Coum 22530 260750 354538 TO7E05
Standardzad  Test Scors ) 41.5% 812% TES% 541%

Baotlom Hait  Coum 130150 172187 95532 397189

T S8.5% 35 1% 35.9%

Totl Coum 222330 3T 483870 102977

* 100.0% 100.0% 100.0% 100.0%

Urian Combined Maih & Reading Tap Hall Court 7304 SE200 166332 73835
Sandardzed Tesl Scara ® 41.5% 811% TE2% 895.3%

Sotiom Haf  Coun 35535 39 £5335 182152

* 55.5% 3% 215% 3%

Toal Coum 85502 143519 212867 221335

o 100.0% 100.0% 100.0% 100.0%

Tol Comiinad Mat & Raading Top Hat Coum 152053 &5 533005 1290102
Sandardizad  Tasl Scare % 41.1% 5% TT5% G2.5%

Batlom Hal  Counl 251180 32113 180709 762002

% S9% 20.5% 223% 2%

Total Cooumt 413233 TaE B13715 2058104

% 100.0% 100.0% 100.0% 100.0%

Total Fural Caomibined Malh & Reading Taop Hail Cogumt T 135534 122320 3073
Sandardizad  Tes Soara % 3% S540% T1.5% S28%

Sotlom Hal  Counl 133073 115233 £5333 300233

% B5.8% 260% /% A7 5%

Toal Coourt 205172 252327 173273 831372

o 100.0% 100.0% 100.0% 100.0%
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Table 19 contd

Suburtan Combined Math & Raading Taog Hat Soum 132312 I2sE2 41573 354195
Sandardized Tesl Score % 232% .7% 745 538%

Sotiom Hal  Coum d22210 292087 141087 TSE394

o T5% £5.3% 252% 5%

Total Coum £55124 802579 553536 1613539

* 100.0% 100.0% 100.0°% 100.0%

Yrizan Combined Malh & Raading Top Hat Coum 754 135970 2141338 L3757
Shndardizad  Tasl Soora % 23.8% 21 %% 535% 24 %

Sotiom Hal  Counl 250053 192355 23455 545433

% TEE% B1% 30.5% 55.5%

Total Soum 339705 331925 307805 =]

*® 10.0% 100.0% 10000 100.0%

Tjtal Samiined Malh & Raading Tag Hait Soum 282562 8055 THIIT 1628025
Sandardized Tesl Soare % ity £23.8% T25% S0.8%

Botiom Hal  Coum 77342 801345 253458 1602175

* 7% 505% 7% 295%

Total Soum 1000004 1138432 1040785 32302

* 100.0% 100.0% 100.0% 100.0%
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Table 20 Combined Math & Reading Standardlzed Test Scors * Ses? (Comp Pared Parocc Faminc) * School Slzs * RaceEth |Race & Hispanic) C-tab

RacsEm (Race & 5252 (COMp Parsd Parocc Faming)
Hizpanis) Schoal Size Low Middi2 High Toal
HEspanic >1,000 studams Combined Mah & Rsading  Tap Halt Court £1071 28274 25313 38558
Slandardzad Test Soors % 2% 0% 5% /%
Sattam Hal  Coun 125322 53253 25530 240385
% 780 T10% 51.8% TiE%
Total Count 185393 g75aT 50999 335543
% 100.0% 100.0% 100.0% 100.0%
=1,000 studanms Combined Mah & Raading  Tap Halt Count 5913 8612 875 23805
Slandardzad Test Soors % 15.2% 27% 51.7% B/
Satiom Hal  Coun 35812 17748 5350 58020
% 835% 7.3% 0T 1%
Total Count A7 26360 13535 8IS
% 100.0% 100.0% 100.0% 100.0%
Total Combinad Mah & Raading  Tap Hall Court 793 = 33504 1153253
Sandardzad Test 500r2 % P % 521P% 2%
Satiom Hal  Coun 181734 &0 31040 293305
% 79.1% 70:2% 0% T1LT%
Total Court e pr] 123017 58534 4184
% 100.0% 100.0% 100.0% 100.0%
NH-ASIAN >1,000 studams Combned Mah & Raadng  Top Hat Court 13252 13272 ferra) 58005
Sandardzad Tes! Soars i) 27% 6.4% 75.85% T
Satiam Hal  Counl 13015 10256 5587 75
% 57.3% 85% 245% 5%
Total Court 31858 23528 36159 91185
% 100.0% 100.0% 100.0% 100.0%
=1,000 studams Commned Man & Rsamng  Tap Halr Coun 1353 4415 7558 13342
Standardzad Tast Scors % BT 62.1% 51.1% H29%
Sattam Hal  Coun 3339 2535 1764 7853
% T13% 7% 185% A%
Total Count 767 T 9322 21200
% 100.0% 100.0% 100.0% 100.0%
Tt Combinad Mah & Raadng  Top Hal Count 15520 17555 38840 G7348
Standardzad Tasl Sowra % H0%% 5.7% Th5% 59.9%
Satiam Hal  Counl 21415 12851 10551 5017
% 1% 2.3% 23.8% 1%
Toal Coum 36235 57 25431 112385
% 100.0% 100.0% 100.0% 100.0%
NH-BLK >1,000 sams Commnad Mam & Rasang  Top Har Coum 10928 20738 2725 58580
Standardzad Tasl Sowrs % 105% 205% 5.5% 25%
Sotiom Hal  Coum 91851 T8EIS 336 002
i 8.5% TA4% 5315% T7.5%
Total Count 102739 99209 58534 260582
i3 100.0% 100.3% 100.0% 100.0%
=1,000 studans Combinad Mah & Rasdng  Top Hat Count 5075 5513 5254 13549
SaEngandzal Tesl Sows % 10.3% 16.3% 35.7% 15.1%
Sottam Hal  Coum 53524 33550 10533 el
% /7% 817% 54.T% B30%
Totl Count 53300 2079 15947 115325
% 100.0% 100.0% 100.0% 100.0%
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Toa Camiined Mah & Readng  Top Hail Cour 17004 25913 33312 7Tz
Standardzed Tast Soors % 105% 19.3% 441% 205%
Soflam Haf  Coun 144535 112375 42213 == e
% 3% 0% 55%% T
Tt Count 151583 133288 75531 76508
% 100.0% 100.0% 100.0% 100.0%
NH-WHT 1,000 Sldams Comined Mam & Reamng  Top Har coun 67183 23103 355340 655133
Standardzed Tasl Soara % 386% S0P 5% 519%
Soflam Hal  Counl 105357 180807 1003212 IS
% 514% 4P 15 1%
To Caur 174120 BT #s052| 1023909
% 100.0% 100.0% 100.0% 100.0%
1,000 shudams Comiined M3t & Reading  Tap Haf Caunt 33543 133330 208553 21721
sandargzel Tes! Sos % 2% 61.1% TP% §1.5%)
Safiam Haf  Coum 124223 122345 50908 303075
% 0% B 2T 35 5%)
Tt Caunt 21787 316335 265591 T
% 100.0% 100.0% 100.0% 100.0%
Toa Comined Mam & Re3mng  Tap Har Caur 180811 2422 51623 1145354
Standardzed Test Soars % 4% B 7% 62 5%)
Bafiam Haf  Coum 231130 283552 154120 &75352
% T 1% 2% 7 %)
Tt Caunt 3133 FaRaT2 725743 1825705
% 100.0% 100.0% 100.0% 100.0%
Tatal >1,000 shdants Combined M3l & Reading  Tap Half Caunt 132514 292570 435799 852333
Standardized Test Scars % 255 T 721% S0.3%|
Saflam Haf  Coum I5IF5E 38961 183105 850822
% 73T% 21% T £37%|
Tt Count 295770 &11a3H 505904 1743205
% 100.0% 100.0% 100.0% 100.0%
=1,000 shudants Comined M3t & Reading  Tap Haf Count 1033010 212577 26570 SE7517
Sandardzad Test Soorz i 33T% 545% 74T% 53.7%|
Saflam Haf  Coum 216258 176348 78325 23
% 7% £5.85% 255% S5.7%)
Tt Count 324768 323235 305605 1019648
% 1000% 100.0% 100.0% 100.0%
Tatal Coamiined M3t & Reading  Tap Haf Caunt 280524 505307 553360 1409300
Sandardzad  Tesl Scare % 235% % T2E% 51.5%:
Saflam Haf  Coum 59014 435309 248030 1322053
% T0E% R T B5%
Tata Caurt 519538 1001515 ait3@|  zrazasd
% wilhin 5252 (Comg Fared 100.0% 100.0% 100.0% 100.0%
Parocc Faming)
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Tabde 21: Combinad Math & Reading Standardlzed Test Scors * Ses2 (Comp Parsd Parcoc Faming) *ClassSlze * RaceEth (Race & Hispank) C-tab

Racatm (Race & Sas2 (Comp Pared Parocc Faming)
Hispanic) ClassBize Low MixE2 Hign Toa
HEspanic »&00 shudams Combined Mah & Raadng  Tap Hal Count 43222 33854 21872 3043
Slandardizad Tas1 Scors 3, 5% 32295, 5.3 a7 8%
Sotiom Hall  Coun 165378 Ti& 25858 627
% THE% G75% 517% T25%
Tow Coum 209500 102395 7430 362026
£ 100.0% 100.0% 100.0% 100.0%
<800 shudams Combined Mah & Raadng  Tap Hal Count 15057 15309 13133 50535
Slandardized Tesl Soora % 16.7% 0% 59% 2B.0%
Botiom Hall  Coum 80320 7735 11633 123633
i 3.7% 5% A% T20%
Tow Coum 9607 58044 2777 180225
B 100.0% 100.0% 100.0% 100.0%
Total Combined M3 & Rasdng  Tap Hal Count 59309 50153 111 129583
Slandardized Tesl Soora % 19.4% 3.5% 5208 7%
Botiom Hall  Coum 245535 108577 I 32571
% 5% 55.5% 1% TLE%
Tota Count 305007 159040 TrT 542258
% 100.0% 100.0% 100.0% 100.0%
NH-ASIAN +800 shudants Combined M3 & Rasdng  Tap Hal Count 12058 12515 2176 25623
Standardized Tesl Score % 0% 55.8% T15% 56.5%
Sotiom Hall  Coun 18517 5333 300 35515
% 59.0% 5% 7% 8%
Total Count 3575 21413 2177 82155
£ 100.0% 1000% 1000% 100.0%
<800 shudams Combined Mah & Raadng  Tap Hal Count 5724 13252 20135 I
Slandardizad Tasl Score 3 34.3% 56.0% AT 50.0%
Baotiam Haf  Coum 10962 8054 5135 28151
% 857% A41P% % SP%
Tt Cou 16635 18345 25321 50353
% 1000% 100.0% 100.0% 100.0%
Tatal Comiinad Math & Raadng  Top Hall Count 13552 277 £1352 a2841
Standardizad  Tasl Soara % B/T% 57.3% 7S 58.1%
Saotiam Hal  Coum 20579 150952 13136 59577
% 61.3% £27% 281% £1.9%
Tatal Count £3251 ] 54235 142518
% 1000% 1000% 100.0% 1000%
NH-BLK »800 shudams Cominad Math & Raadng  Top Halt Count 3N 13200 2750 50551
Standardized Tasl Soara % 13:5% 0% S5 24.5%
Baotiom Hal  Coun 51415 70802 28104 155121
% B65% TII% 51.8% TS5
Tt Count ] 59002 45854 205582
% 100.0% 100.0% 100.0% 100.0%
<800 shudans Comiinad Math & Raadng  Top Hall Count 13301 21686 20045 550133
Standardizad Tas! Soora % 10.1% 5% A.T% 19.3%
Baotiam Haf  Coum 118470 Bz 28443 229705
% ¥ A% 55T% 3.7%
Tota Count 1377 104478 25553 28473
% 100.0% 100.0% 100.0% 100.0%
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Table 21 contd
Total Compined Maih & Raadng  Top Hal Count 226512 HI0ES £I706 105404
Standardizad Test Soors % 1.2% 207% 245 215%
Sotiom Hal  Coum 179355 153394 53547 385526
% 5% T 55.1% TE5%
Tatal Count 2287 193450 25343 £91320
% 100.0% 100.0% 100.0% 100.0%
NH-WHT =£00 shudants Combinad Malh & Readng  Top Hai Count 23775 152380 212384 £25700
Standardizad Tast Soors % Wi 565% 75.3% G22%
Sotom Hal  Coum 55759 11500 TE2E2 250031
% 50.5% £1.5% 8T% 5%
Total Count 110135 253330 265 553731
% 100.0% 100.0% 100.0% 100.0%
<200 studams Comined M3l & Rasdng  Top Ha Count 133582 322507 20022 B51401
Sandardzad Tast Soors % 45% 61.1% 7a3% 511%
Sotom Hal  Coum 19444 205123 10247 503971
% 55.48% B 07% HT%
Total Count 333103 537520 502443 1355372
% 100.0% 100.0% 100.0% 100.0%
Total Comined M3l & Rasdng  Top Ha Count 182055 75057 533005 1290101
Sandardzad Tast Soors % 1% 595% TTE% E25%
Sotom Hal  Coum 251180 222113 120709 TEE002
% 55%% 2.5% 2% 2%
Total Count 223235 797150 813715 2058103
% 100.0% 100.0% 100.0% 100.0%
Total =200 studams Comined M3l & Rasdng  Top Ha Count 1053557 1718 293552 524355
Sandardzad Tasl Soora % 25.8% A48% 1% 555%
Sotom Hal  Coun 313159 267532 133545 718585
% T4P% 55.2% e 51.4%
Total Count £22035 84741 el 1333504
% 100.0% 100.0% 100.0% 100.0%
<200 shudants Compined M3l & Raadng  Top Hal Count 173792 3074 255393 1003161
Standardzed Test Soors % 301% 525% 75.8% 511%
Sotom Haf  Coum 804173 333714 129543 857530
% 59.5% £7.5% 285% %%
Total Count 577967 704585 505035 1590591
% 100.0% 100.0% 100.0% 100.0%
Total Comined M3l & Rasdng  Top Ha Count 282651 583083 757275 1623013
Sandardzrad Tasl B0z % 3% 23.5% 725% 50.4%
Sotiom Hal  Coum TI7a42 501345 283455 1602175
% 7% 505% TP 5%
Total Count 1000003 1130420 1040753 3230125
% 100.0% 100.0% 100.0% 100.0%
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Tabde 22:CombinadMatha fead ing 5tand ardl 2edT o 6t S core* S8 82 Comp Pared P aro cof aminc) *Houreid sy watching Twvideos/playing WE-RaceEth

{Raca&Hlspanky) C-tab

Racath (Racs & S22 (Comg Parsd Parocs Faming
Hispanic) Hoursiday walching Twhidsosiplaying WG Low Midg2 High Tos
Hispanic =5 s Combinad Malh & Reading  Tap Haf Count 3353 10536 57 26201
Slandardzad Tast Boorz % 14.8% 5% 41.5% 225
Sofiom Hal  Count 57794 26132 9534 88550
% 855% 2% 58.5% A%
Total Count 61552 3718 16231 115561
% 100.0% 100.0% 100.0% 100.0%
35hows  Combined Mah & Raadng  Tap Hal Count 20577 15539 13380 23555
Slandardzad Tast Boorz % k- 3.8% 50.8% 5%
Sofiom Hal  Count 73291 31154 13045 117501
% TEA% 5% 5% TE%
Total Count 33353 26753 26396 165357
% 100.0% 100.0% 100.0% 100.0%
<2 s Combinad Malh & Reading  Tap Haf Count 15139 18029 18802 43530
Slandardzad Tast Boorz % 7% 35.5% 62.5% 325
Sofiom Hal  Count 58785 25528 8635 83351
% TET% 645% 5% A%
Total Count G334 39557 23040 132581
% 100.0% 100.0% 100.0% 100.0%
Total Combinad Malh & Reading  Tap Haf Count 48534 A1214 34539 119287
Slandardzad Tast Boorz % 19.5% 327% 525% 5%
Sofiom Hal  Count 130570 82834 31218 295912
% 812% 7.3% 2%
Total Count 225504 123038 41219
% 100.0% 100.0% 100.0% 100.0%
MH-ASLAN =5 s Combinad Malh & Reading  Tap Haf Count 2552 3803 2677 10335
Sandardized Test Sowa % 293% 510% T15% A%
Sofiom Haf  Count a7 3375 1751 11334
% TOE% 710% T 5% 518%
Total Count a753 7185 6378 22332
% 100.0% 100.0% 100.0% 100.0%
35hows  Combined Mah & Readng  Tap Haif Count 7540 a1 12135 793
Standardized Tesl Scors % 252 83.58% T5.2% a19%
Sofiom Haf  Count 3151 735 4123 17910
% 545% HE% 248% 1%
Total Count 18531 12337 16218 5345
% 100.0% 100.0% 100.0% 100.0%
<2 s Combinad Malh & Readng  Tap Hal Count 5953 8555 18387 32801
Slandardized Test Soore % A5.5% 645% 83% 9%
Sofiom Haf  Count 7151 708 %55 15535
% 545% 35.5% 167% A%
Total Count 13110 13273 21353 4833
% 100.0% 100.0% 100.0% 100.0%
Total Combinad Malh & Readng  Tap Hal Count 18051 20575 35103 71735
Sandardized Test Scare % 5% 615% TEE% 615%
Sofiom Haf  Count 22519 12820 9420 45779
% 58.5% 3B.5% HI% 3B.5%
Total Count 38570 33335 4853 1158514
% 100.0% 100.0% 100.0% 100.0%
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Table 22 contd ] e
MNH-BLK =3 hours Cambinad Math & Raading Taog Haif Coum aral 9555 G175 2524
Sandardizad  Tasl Scars % 14.5% 25% 280% 19.7%

Satiam Halr Coun 35957 TN 15850 92137

* 252% TaL% T20% B1.3%

Totsl Cour 25758 25978 2125 11571

* 100.0% 100.0% 100.0% 100.0%

F5hours Comibinad Math & Reaading Taop Hait Coun Sa2 12105 13754 310N
Sandardizad  Tasl Scars % a88% 20.5% 5.4% 2%

Satiam Halr Coun 54592 25972 13335 115100

* H.E% T4.5% 25% T88%

Tol Coun 59754 59077 2730 14513

* 100.0% 100.0% 100.0% 100.0%

<2 hars Comibinad Math & Reaading Taop Hait Coun 4132 T2 11392 24100
Sandardzed Tasl Scars * 13.0% 229% 555% TR

Satiam Hail Coun R 26708 Ny 83796

* 0% 1% £148% Ti6%

Tol Coun 32075 34530 219 &7a98

* 100.0% 100.0% 100.0% 100.0%

Total Comibinad Math & Reaading Taop Hait Coun 16135 29557 31333 TS5
Sandardzed Tasl Scars % 11.7% 1% £53% 223%

Satiam Hail Coun 121452 110933 38553 g =]

* 3% Ta9% 54T% .7

Total Cour 137587 140885 TO516 34ETEE

* 100.0% 100.0% 100.0% 100.0%

WH-WHT =5 hars Comibinad Math & Reaading Taop Hait Coun 23345 THAH G1574 154110
Standardizad Test Soars * 325% MT% 81.5% £5.3%

Satiam Hail Coun 51050 TIEET 20207 175394

* a7.5% 3% 5% $1.7%

Tol Coun 90405 157118 101351 333504

* 100.0% 100.0% 100.0% 100.0%

F5haurs Comibinad Math & Reaading Taop Hait Coun 1929 163370 181253 205552
Sandardzed Tasl Scars % 41.5% 81.5% Ti5% 81.5%

Satiam Hail Coun 85239 102554 w207 250930

* S5852% 5% 255% 2%

Tol Coun 145183 265034 243280 857482

* 100.0% 100.0% 100.0% 100.0%

<2 hars Comibinad Math & Reaading Taop Hait Coun 83729 177675 303305 544712
Sandardzed Tasl Scars % £9.5% a7.5% B45% TiT%

Satiam Hail Coun 54349 25435 55209 205053

* 2% 32.5% 15.8% 3%

Total Count 128073 28370 358517 TETES

* 100.0% 100.0% 100.0% 100.0%

Totsl Cambinad Math & Rasding Tap Haif Coum 155003 214236 545135 1115374
Slandardized Tast Soor2 *® £2.3% a12% TiA% Gi9%

Satiom Haif Count 2115458 252055 157643 aNIT

* % 38.5% 2248% 1%

Total Count 355551 araaz2 TAITT8 1745751

* 100.0% 100.0% 100.0% 100.0%

Tatal =5 haurs Cambiined Math & Raading Tap Haif Cour AT355 arads T3 2231933
Siandardized Tast Soora % 220% 21%% 540 9%

Sotiom Halt  Coum 1539025 140755 araa2 Jarizs

* T 1% 0% 2.1%
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Table 22 contd ] e
FIhmrs Camiinad Main & Rasding Tap Haif Coour 25205 199275 220892 514975
Standardized Tesl Soare *® 29 %% 1.5% & ST

Saotiom Hal  Counl 22373 185535 F2532 0144

% 1% £ 2% 205% 297

Total Coour 1ELE1 384511 33124 101541

*® 100.0% 100.0% 100.0% 100,09

<2 hours Camibined Maih & Reaading Taop Haif Coum 29053 205133 3 52524
Standardizad  Tasl Socora *® 5% 53.48% 1.9 53.3%
Baotiam  Half Coour 154155 1482437 FLali] 733§

*® 53.8% &0 5% 18.1% 30.7TH

Total Coour 283247 330530 42471 101357

% 100.0% 100.0% 100.0% 100.0%

Total Camiinad Main & Rasding Tap Haif Cooum 23823 304712 G416 138415
Sandardized Tasl Soore % 3 2% 1.5% TiZ% F2.7H

Satiam Half Coour 536539 255728 236554 124210

% 53.8% £8.2% 8% 7.3

Taotal Coun TeadZ 73840 584500 2Ea5252

% Wwithin 5252 (Comp Parad 1000 1000 1000 100.0%

Paracc Faming)
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Tabda 25 Combined Math & Reading Standardized Test Score * Sa? (Comp Pared Parccc Faminc) * Tima on HW * RacaEth |Raca & Hispanks) C-tab

RaceEm (Race & 52 {Comp Pared Parocc Faming)
Hisparnic) Tima an HW Low Midda High Taoul

Hispanic =11 howrs Combined Mah & Raadng  Tap Hall Count 18337 18182 13035 51154

Slandardizad Test Boora % 322% 7% 59.5% 0%

Sofiom Hal  Coun 33829 26551 8225 75118

% 8% 59.3% H.5% 1.0%

Total Count 55756 48543 21861 125270

% 100.0% 100.5% 100.5% 100.5%

Si1hows  Combined Malh & Rasdng  Tap Half Count 16548 16548 15410 48505

Slandardizad Test Boora % 18.1% 7% 55.8% A5%

Sofiom Hal  Coun TEAT 271 10352 115650

% B1.5% 64.3% 5% T08%

Total Count 91235 25559 26332 164255

% 100.0% 100.05% 100.5% 100.5%

<5 s Combined Mah & Readng  Top Hail Count 18302 10570 7900 IF072

Slandardizad Test Boora % 16.5% 232% 7% 5%

Sofiom Hal  Coun 315313 35315 13243 181177

% B15% TEE% S.0% T9.2%

Total Count 110121 25735 21343 178223

% 100.0% 100.5% 100.5% 100.5%

Total Combined Mah & Readng  Top Hail Count ST7ET 25700 36345 135832

Slandardizad Test Boora % 7% 1% 522% A%

Sofiom Hal  Coun 205335 gz 33251 331943

% T9T% % 78% TP

Total Count 260182 137997 3595 857775

% 100.0% 100.05% 100.5% 100.5%

NH-ASIAN =11 howrs Combined Mah & Readng  Top Hail Count 5613 10385 20133 7135

Standardzad  Test Sowa % S25% TLT% 4% TiT%

Sotigm Hal  Coum 5933 2332 3580 13051

% £75% 27% 15.1% T T%

Total Count 12517 14787 23713 S1097

% 100.0% 100.5% 100.5% 100.0%

Si1hars  Combined Mah & Readng  Tap Haf Count 8132 5305 10273 28671

Sandardzed Tesl Scare % 3% 562% TiL% 55.1%

Sofigm Hal  Count 11535 2907 721 20114

% 58.7% 8% 265% A4F%

Total Count 19578 11213 13992 48785

% 100.0% 100.5% 100.5% 100.0%

<5 S Combined Maih & Readng  Tap Hal Count 2049 4885 5358 13333

Standardzed Test Soore % 205% A5.5% 62.5% £5%

Sofigm Hal  Count 795 5280 4131 17357

% TSR 541% TR 5E.4%

Total Count 35 o755 11353 30750

% 100.0% 100.% 100.5% 100.0%

Total Combined Maih & Readng  Tap Hal Count 16753 177 764 TE00

Standardzed Test Score % ¥T% 2% T6.5% 59.5%

Sofigm Hal  Count 25431 12559 11432 51432

% 51.3% 2.5% 235% H5%

Total Count £2130 35746 £3595 126532

% 100.0% 100.5% 100.5% 100.0%
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Table 23 contd ] o o o
NH-SLK =11 haurs Comiinad Math & Raading Tog Hal Cooum T3T 12685 16000 35962
Slandardized Tesi Soors ) 2.8% 34.3% 64.3% 3%

Saotiom Hall Cooum 25332 248257 5589 58478

T T 5% 85 7% 35T 81.9%

Toal Cooum 32629 I|az2 24589 9448]

) 10008 10008 10008 10000

511 hours Comiinad Math & Raading Tog Hal Cooum 8900 14718 14084 Ina2
Sandardized Tesl Scora ) 14.8% 25.8% 441% 245%

Satiom Hall Cooum 53081 43320 17872 114253

) 855% Td5% 559% T53%

Toal Cooum a19a1 58035 3355 151355

) 10005 1000%: 100.0%: 10008

<5 haurs Comiinad M3t & Reading Tap Hat Cooum 5185 11299 9202 25685
Slandardized Test Scors ) ad% 150% NE% 135%

Satiom Hall Cooum TaL23 63539 19358 160220

) 935% 85.0% 8.4% B62%

Toal Cooum 81608 75138 29180 185306

) 10005 1000%: 100.0%: 10008

Taotal Caomigined Maih & Reading Taop Hat Cooum 21382 38582 39285 93350
Slandardized Test Scors ) 12.1% 27% 257% 220%

Satiom Hall Cooum 158816 131416 25713 332351

) TSN 3% 54.3% s

Toal Cooum 178138 170038 86005 £32301

) 10005 1000%: 100.0%: 10008

NH-WHT =11 haurs Comiinad M3t & Reading Tap Hat Cooum 59308 188771 255371 251350
Slandardized Test Scors ) S45% 2% 85.3% TAT%

Satiom Hall Cooum £5951 Ty £3589 164717

) 25 3% I25% 147% 28.3%

Toal Cooum 108259 218535 239250 a260a7

) 10005 1000%: 100.0%: 10008

511 hours Comiinad M3t & Reading Tap Hat Cooum 62331 190305 s v v 457858
Slandardized Test Scors ) 1.0 647% Ta9% B5.5%

Satiom Hall Cooum 93554 103528 Se4a7 255879

) 0% 35.3% 201% 34.85%

Toal Cooum 158515 294133 230597 T&3LT

) 10005 1000%: 100.0%: 10008

<5 haurs Comiinad M3t & Reading Tap Hat Cooum 25059 11121 Lo ) 289002
Slandardized Test Scors % [ AT 8% a39% 25
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Table 23 contd
Saofiom Hall Coun 94359 121555 a1950 Irnerd
£ 853 S22% B.1% S5
Tota Coun 142418 23TTTE 171682 545875
T 100.0% 100.0% 100.0% 100.0%
Toa Comibinad Math & Raading Top Hait Coun 172235 LER2T SaT225 1217820
Standardizad Test Score ) £21% 8l1% Tad% a835%
Saofiom Hall Coun 235904 27150 162416 =]
i) ST %% 9% 2 5% %
Tota Coun 2902 TE5ALT Taled 1916230
T 100.0% 100.0% 100.0% 100.0%
Tisl =11 haurs Caomibined Math & Raading Tog Half Coum = ey L] 158003 304439 554502
Standardizad Test Score ) £3.8% 2T a23% 852%
Saofiom Hall Coun 12012 126887 65284 a2
i) S65% 3% 17.7% 3.5%
Tota Coun 21228 &5 T3 BO5ET4
T 100.0% 100.0% 100.0% 100.0%
11 haurs Camibined Maih & Raading Tag Hail Sou 95471 2Zrar7 271999 995447
Standardizad Tesl Scara % 287% 556% T49% 54 2%
Sotlam Hall Coum 232575 181975 91042 05595
% T3 44 5% 25.1% £55%
Taoal Coum F31349 20953 2E3I04 1104383
] 10005 100.0% 100.0% 10005
<=5 hours Comibined Math & Raading Top Hat Coum 73595 137576 133582 345153
Standardized Teasl Soare 5] 21.8% i w3 6%
Batlam Hail Sou Tr0oaT 225389 9902 ‘395525
% TEA% 52.2% £27% 83.4%
Taoial Cou 344142 354855 233174 94175
% 10008 100.0% 100.0% 10000
Total Comiined Maih & Raading Top Hal Coum 2842726 S53R56 710120 1528202
Standardized Tesl Scare % 295% S05% Ti5% 91%%
Sotiom Hail Cooun 623545 535432 255818 1414795
H T 2% 282% 6.5% £8.1%
Taotal Cooun BRI 1053258 955935 2842955
% 100 T3y 100 03 100 03 100 3
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Tabda 24:Combinad

7 %o |CompPaedParensEaming * Athistic particlpation*RaceEth |Raca&Hispanic) C-tab

Racatm (Racs & Ses? (Comg Parad Sarocc Faming
Hispanic) Amisic pariicpatian Law Middi2 High Tois
Hispanic ez Combined Mah & Rasding  Tap Hal Cout 23343 28253 19255 &7061
Slandardzed Tasl o2 % el 32 5% 59% ik
Soflam Haf  Coun 22557 503 17854 150550
% TEP 573% 1% 59.2%
Tatal Court 105000 TE512 79 277
% 100.0% 100.0% 100.0% 100.0%
Ka Cambined Malh & Reading  Top Half Count 33852 2314 17706 T2
Slandardized Tast Soare % 19.3% 3H.0% 53.1% 26.8%
Soflam Haf  Coun 180325 5752 15545 25722
% 7% 590 % TiE%
Total Count 173377 T2056 33351 T7IIE
% 100.0% 100.0% 100.0% 100.0%
Total Cambined Malh & Reading  Top Half Count 55935 8777 35951 180733
Slandardized Tast Soare % 20.8% 3% 52.4% BT
Sofiam Haf  Coun 272357 23331 33509 355352
% TS 55.1% 5% T1T%
Total Count TFEATT 145555 TO£70 297115
% 100.0% 100.0% 100.0% 100.0%
NH-ASIAN ez Comibined Mah & Raadng  Tap Hal Count 5347 a2 21555 IS
Standardized Tast Soors 3% £3.5% 557% E20% 59.1%
Sofiam Haf  Coun 730 2531 £725 16356
% 515% 38.3% 150% k-
Total Court 14157 14103 25311 58571
% 100.0% 100.0% 100.0% 100.0%
Na Caombined Mah & Resdng  Tap Hal Court 11155 12855 16850 40354
Standardized Tasi Soare % 5% 56.5% T02% S2E%
Soflam Hal  Coun 19225 2923 7150 35549
% 535% 5% 2 7%
Tatal Cout 30504 e 24310 7713
% 100.0% 100.0% 1000% 100.0%
Todl  Combined Mah & Resdng  Tap Hal Court 18005 22128 38435 TE559
Standardzad Tasl Scors % 802% 50.0% TEE% 5%
Soflam Hal  Coun 25756 14774 11335 53215
% 555% H1.0% 235% 51.5%
Tatal Caourt 44751 35302 5131 131354
% 100.0% 100.0% 1000% 100.0%
NH-BLE e Cambined Mah & Readng  Top Har Court 9673 20510 25145 55334
Standardzad Tasl Scors % 107% 4% 255% 2
Soflam Hal  Coun 80335 75529 29753 135134
% 83% TE5% 54.7% A%
Total Court 30514 5033 58315 241558
% 100.0% 100.0% 1000% 100.0%
MNa Cambined Mah & Readng  Top Har Court 11845 15354 14577 L2817
Standardzad Tasl Scors % 13.8% 19.5% 22.3% M7
Soflam Hal  Coun 78531 65554 13571 162026
% BE5% B0.4% 5% T
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Table 24 contd

Total Count 83437 51585 38485 208233

% 100 100.0% 100.0% 100.0%

Toal  Combined M3t & Readng  Tap Hal Count 21524 35238 373 grral
Standardzed Tast Soors % 120% 5% A45% ¥

Bofiam Hal  Coun 157427 141093 29540 355160

% E80% TES% 55.5% TEA%

Tal Count 175351 177557 53353 425301

% 100.0% 100.0% 100.0% 100.0%

pH-wHT as Combinad Math & Readng  Top Haf Count 55355 260579 40a291 755858
Standardized Tasl Scwa % 5.48% 6315% k- 55.5%

Batiom Haf  Coun 100325 123255 96503 386214

% 535% 4% 19.1% I.4%

Total Coun 187313 A13355 502338 102072

% 100.0% 100.0% 100.0% 100.0%

Na Combined Mah & Raadng  Tap Half Coun E7241 180151 184251 51673
Sandardzad Tesl Soars % 38.1% 557% T12% 557%

Batlam Haf  Coun 141623 151183 T4 367500

% 51.3% 443% B 44.T%

Total Coun 235354 381354 253385 529173

% 100.P% 100.0% 100.P% 100.P%

Taodl  Combined M3l & Reading  Tap Haf Coun 174223 250750 sg2582| 121753
Standardzad Test Scors % 41.9% S0.0% Tr5% a3.0%

Saflam Haf  Coun 281385 300450 iTizr 7T

% 55.1% S1.0% 224% T

Tod Caoun HE17T 751229 753533| 1931245

% 100.0% 100.0% 100.0% 100.0%

Total Yas Comiined Mah & Raadng  Tap Hal Coun 125355 315524 7 EITE 915358
Sandardzad Tesl Boora % P S19% TEA% 5674

Saflam Haf  Coun TS IFaTaEs 153951 GaETE

% 58.1% 1% %% £3.7%

Total Coun T 535509 623273 1515832

% 100.0% 100.0% 100.0% 100.0%

N Comiined Mah & Raadng  Tap Hal Coun 153397 281335 233334 515515
Sandardzad Test Soars % T 5% 66.5% 445%

Saflam Haf  Coun ITTIES TreaED 117370 T

% T24% 534% 335% 55.5%

Total Coun 521332 5777 I50758| 1390413

% 100.0% 100.0% 100.0% 100.0%

Taodl  Combined Mah & Reading  Tap Haf Caoun ZA0753 555159 TOTEE2| 1534574
Slandardzed Tasl Boor2 % 28% 50.0% TiT% 51.0%

Bofiom Hal  Count 683113 556227 265331 1471671
% TE% 500% T ST
Tol Court 313555 1112336 97393 3005245
% 100.0% 100.0% 100.0% 100.0%

-78 -




The Influence of Childhood Poverty on Life Chances-
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Tabla 25:CombinedMaths Read ing 5tand ardl zed T a6t § core* 582 Comp Pared P aro coF aminc) “Extracurnparticlpation*  RaceEth| Raca& H lepan ic)C-tab

Racath (Raca & S2s2 (Comg Parsd Parocc Faming
Hispanic) Extracumicular pariicipatian Low Middia High Toia
Hisganic =02 Combnad Mam & Readng  Taop Hal Count 11352 TaI7 13378 32677
Slandardized Tesl Soore % BT 1% L% HE%
Sotiom Hal  Coum 28225 12331 &529 £5755
% 3% 1.9% 2T% 5E54%
Tot Court 33550 20573 18007 78465
% 100.0% 100.0% 100.0% 100.0%
ona Combined Mam & Readng  Tap Hal Court 11103 15517 &z 35442
Sandardized Tasl Soore % 195% 3% 56.1% HI%
Sotiom Hal  Coum 25557 25315 8515 TrEN
% 80.4% 61.8% £9% 687%
Totdl Count 55560 40933 15540 113133
% 100.0% 100.0% 100.0% 100.0%
None  Comdined Malh & Readng  Tap Hal Count 35057 25707 17175 78959
Slandardized Test Soore % 181% T A1.1% 235%
Sotiom Hal  Coun 153558 G754 28564 255375
% 81.9% 723% 55.9% 764%
Totdl Cournt 139525 22951 478 334355
% 100.0% 100.0% 100.0% 100.0%
Totdl  Combined Mam & Rasdng  Top Haf Court 5582 23771 3975 147088
Slandardzad Tasl S0or2 % 19.3% 3% 517% 0%
Sotiom Hat  Coum 297323 105501 35011 975855
% 80.2% 63.2% 75% 20%
Total Court 295335 158772 75285 52503
% 100.0% 100.0% 100.0% 100.0%
NH-ASIAN =0n2  Combned Mam & Readng  Tap Hal Court 5241 5604 18535 30483
Standardzed Tasl Soora % 556% 6% B45% 1%
Sotlom Hal  Coum 477 2616 3334 10127
% 42.8% B4% 15.2% 249%
Tots Court 9218 9z 21972 20510
% 100.0% 100.0% 100.0% 100.0%
ona Comoinad Mah & Rasdng  Tap Haf Court 5044 5912 12012 27968
Sandardzal Tast Scora % 5% B2.9% B5.5% G15%
Satam Haf  Count 71 2385 0% 13742
% 2% 1% 14.5% 4%
Tota Court 12655 10997 12088 <rrali]
% 100.0% 100.0% 100.0% 100.0%
None  Combingad Mam & Rasdng  Tap Haif Court 8285 N3 10024 Tras3
Sandardzal Tast Scora % 3.4% 7.9% 575% AT%
Sotom Hat  Count 16529 31 7455 33915
% % 521% £27% 55.3%
Tota Court 28817 19062 17482 61351
% 100.0% 100.0% 100.0% 100.0%
Tol  Comdingd Mam & Raadng  Tap Hail Court 18573 2647 20574 81594
Sandardzad Tast Soora % 5% 5.7% TEP S55%
Satom Hat  Count 28327 15532 12525 STTET
% 8% £2.3% 240% 5%
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Table 25 contd
Toal Cooum 28817 19062 17482 a13a1
) 10008 10008 10008 10008
Total Comiinad Math & Raading Tap Hat Cooum 18573 22647 06874 81594
Slandardized Tesi Soors ) 5% 5% Tal% S86%
Saotiom Hall Cooum 2837 16532 12828 sTreT
) 60.4% £2.3% 240% 21.8%
Toal Cooum 25300 | 53502 139581
) 10008 10008 10008 10008
NH-SLK =Cna Comiinad Math & Raading Tap Hat Cooum 8051 7553 14252 rasa
Slandardized Tesi Soors ) 15.9% 19.7% 5899% 2B5%
Saotiom Hall Cooum 29817 30833 9539 70043
) 1% 803% 1% 5%
Toal Cooum 35858 35245 27N gra0s
) 10008 10008 10008 10008
ona Comiinad Math & Raading Tap Hat Cooum G234 12880 10571 29685
Slandardized Tesl Soors ) 1356% 290% 25.0°% 2B1%
Saotiom Hall Cooum 39752 31508 12902 84180
) S0.4% 0% 55.0% Tig%
Toal Cooum £5385 44385 23473 113845
% 100.0% 100.0% 100.0% 100.0%
Nana Comibined Math & Reaading Tap Haif Cooum L= 1 19232 170487 45054
Slandardized Test Score ) 0% 185% TE% 17.5%
Sotiom Hail Cooum 95728 85233 28347 212306
) 0% a15% 62.48% 823%
Toal Cooum 108441 104525 £5394 258350
) 10008 10008 10008 10008
Toal Comibined Math & Reaading Tap Haif Cooum 22000 39725 41870 103535
Slandardized Test Score ) 1156% NI% 25% 20%
Sotiom Hail Cooum 158235 147432 50788 356515
) S0.4% TaE% S54.5% Ta0%
Toal Cooum 190235 187157 92658 L1110
) 10008 10008 10008 10008
I-..--'n."-'-T =Jna Comibined Math & Reaading Tap Haif Cooum £2093 132558 238503 413230
Slandardized Test Score ) S515% Ta1% % )
Sotiom Hail Cooum 357 25379 ITT&E 118282
) £883% 259% 12.1% 23%
Total Cooum 81250 178947 I35 531512
) 10008 10008 10008 10008
ona Comibined Math & Reaading Tap Haif Cooum 51356 132342 184511 355209
Sandardizad Tasl Soare ) 25.3% 81.3% TR 65.4%
Sotiom Hail Cooum a2113 83547 £5334 194500
) S54T% BT 0% 345%
Toal Cooum 113475 215583 233445 562509
) 10008 10008 10008 10008
Nana Comibined Math & Reaading Tap Haif Cooum 7453 207064 207940 502457
Slandardized Test Score ) 3I5.9% S29% B.5% 536%
Sotiom Hail Cooum 155811 154538 95323 435832
) 841% Fi1% N 8.5%
Toal Cooum 243264 I17a2 303263 935289
) 10008 10008 10008 10008
Toal Comibined Math & Reaading Tap Haif Cooum 150902 &71974 631020 1283895
Slandardized Test Score ) 21.3% 680.0% Tal% 83.2%
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Table 25 contd
Saotiom Hail Cooum 257087 34524 177003 TEET14
T 58T 2% 219% 5%
Toal Cooum 237353 TE6535 08023 2032610
) 10008 1000 100.0%: 100.0%:
Taotal =Jmn2 Comibined Math & Raading Tap Haif Cooum [T 1548572 288877 504285
Slandardizad Tesi Scors ) M\ a62.5% 85.0% ar8%
Saotiom Hail Cooum 101373 92519 50248 248255
) 81.0% I5% 15.0% 32 5%
Taotal Coum 186116 24721 F30E5 TERER2
) 10008 1000 100.0%: 10003
ona Comibined Math & Raading Tap Haif Cooum e 187751 215815 257304
Slandardizad Tesi Scors ) R2F% 5T% T5.3% 55.3%
Saotiom Hail Cooum 155049 144454 TS0 Ira19g
% a7 8% 53% 24 7% 44 73
Toal Cooum 228788 N2205 286506 aZTaay
) 10008 10000 100.0%: 100.0%
Hana Comibined Math & Raading Tap Haif Cooum 141543 261134 252135 a58923
Sandardzad Tasl Scara ) 245% £29% 61.58% 21.1%
Saotiom Hail Cooum 4348524 &1 155632 9ITEIY
) T5.48% A% 38 2% 55.9%|
Taotal Coum Shaiar [ (] SITETS 1599235
) 10008 10000 100.0%: 10003
Tl Comibined Math & Raading Tap Haif Cooum 280017 583617 TSR3 1616473
Slandardizad Tesi Scors ) 2BE5% 50.0% Ta1% 51.0%]
Saotiom Hail Cooum a91052 584189 Iraa3d 1551871
% T12% 510% 28%% 231705
Toal Cooum 971083 1167806 1023453 3155344
) 10008 10000 100.0%: 10003
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Tabde 26 Combined Math & Reading Standardized Test Score * Ses? (Comp Pared Parccc Faming) “Parent Aspiratione * RaceEth (Race & Hispanic) C-tab

Racath (Racs & Sasd (Comg Parsd Parocc Faming)
Hispanic) Paranl Aspiranons Low Mkl High Toa
Hispanic Atlazst Mastars  Combined Mah & Readng  Top Hal Count 28535 313 28541 33235
Sandardized Tesl Soore % 25.8% £1.3% 5T %% 33.8%
Satiam Haf  Coum 53334 24150 13543 181633
% T4 5T 2% 615%
Tatal Count 112530 75258 42190 229938
% 100.0% 100.0% 100.0% 100.0%
Calage grad Combinad Math & Rasding  Tap Haf Count 25728 17743 10443 53914
Sandardzed Test Soorz % 18.0% TT% 35.7% 2%
Satiam Haf  Coum 116821 25309 19150 182280
% B2.0% TLI% 54T% T
Total Count 142549 54052 23533 235194
% 100.0% 100.0% 100.0% 100.0%
<Callaga grad Comiinad Math & Rasdng  Tap Haf Count 5084 1303 1028 775
Siandardzed Tesl Soora % EE 5% 159% 2T%
Satiam Haf  Coum 45853 13417 £335 53535
% 901% F3.8% 51.1% W%
Tatal Count 5097 19720 5426 7T
% 100.0% 100.0% 100.0% 100.0%
Tatal Combinad Math & Rasding  Tap Haf Count 53308 50154 40112 123534
Sandardzed Test Soorz % 19.6% 5% 520% T
Satiam Haf  Coum 245533 108576 T0IT 22571
% B5% 58.5% SR.0% TLE%
Total Count 305005 159040 TR 542055
% 100.0% 100.0% 100.0% 100.0%
NH-ASIAN Atlazsi Mastars  Combined Mah & Reading  Top Half Count 11272 12818 29074 53354
Standardized Tast Soors % 5% 521% B31% &7
Satiom Haf  Counl 11243 7513 5370 2523
% 50.8% 7P 16.9% 321%
Tatal Count =z 20837 352484 Tas12
i 100.0% 100.0% 100.0% 1000%
Calage grad Combined Mah & Reading  Top Haf Count 5355 5510 1703 2774
Standardizad Tast Soora % 332% 56.5% 54.2% 500%
Satiam Hal  Coun 12011 5709 5539 27253
% 565% 5% 355% 500%
Tatal Count 20057 15319 18247 54533
% 100.0% 100.0% 100.0% 1000%
<Colaga grad Combined Mah & Reading  Top Half Count 253 1359 330 feriv)
Sandargzad Test Sowa % 3% 0% T 235%
Satiam Haf  Counl £113 2433 &7 7173
£ #01% 54.10% 523% TES%
Tatal Count 572 3802 1007 3351
% 100.0% 100.0% 100.0% 100.0%
Total Combined Math & Readng  Top Haf Count 18531 -l 41352 82840
Standardizad Tast Scara % 3B7% 5% 75 58.1%
Satiam Haf  Counl 23579 185351 13135 59675
% 3% 27% 281% A%
Tatal Count 88250 TS 54233 142515
% 100.0% 100.0% 100.0% 100.0%
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Table 26 contd

WNH-BLK Allaas] Mastars Combinad Maih & Raading Tap Hall Cogum 12917 24585 299095 G733
Slandardizad  Tesl Soare o 145% 22.5% 32.5% 25%

Sotiom Hal  Coum TaT2 2425 Mz 185551

% B85 2% TS 57 5% T18%

Toal Cogum aras 105736 37124 253053

o 100.0% 100, 0% 100.0% 100.0%

Collaga grad Combinad Maih & Raading Tap Hall Coum TES 13048 12006 a7
Slandardizad  Tesl Scare % aT% 191% 35 3% 17.3%

Sotiom Hal  Coum THSE 55359 21973 155430

% 91.3% 809 64 7% 82 7%

Toial Cogum a3581 85407 33973 187957

* 100.0% 100. 0% 100.0% 100.0%

=Coliage grad Comibinad Maih & Raading Taop Hal Court 272 2553 TH 5520
Standardizad  Tasl Scara % T6% 155% 18.7% 1.2%

Botam HaT  Coum Zress 13785 3455 228586

* S8 B48% #1.3% B8.8%

Total Court 2r7 15335 2221 50305

% 100.0% 100.0% 100.0% 100 0%

T Comoinad Main & Raading Top Hat Coumt 22512 L0036 2rar 105235
Slandardized Tasl Score % 112% 20T% L19% 21.5%

Sotiom Hal  Coum 179585 153335 2547 38587

*® S8 T3 S5.1% TE.S%

Toal Coumt Jrairt iy 193551 25324 23138

% 100 0% 100.0% 100.0% 100 0%

NH-WHT Allaasl Mastars Comibinad Maih & Raading Taop Hal Court arazd 135558 345332 00153
Standardizad  Tasl Scara % S552% T2E% %k %

Botam HaT  Coum ZBERS 70238 53635 172361

% 41.5% FEEn] 13.5% 22.3%

Total Court 115108 255905 200530 Tr254a

% 100.0% 100.0% 100.0% 100 0%

Comage grad Comoinad Main & Raading Top Hat Coumt 012 258857 a3 a110a7
Slandardized Tasl Score % AT G1.1% TiE% G22%

Sotiom Hal  Coum 105135 15217 103005 ITIN

% 55.3% 3B P T 7B

Toal Coumt 192207 415573 IraEn SE23T

% 100 0% 100.0% 100.0% 100 0%

=Coliage grad Comibinad Maih & Raading Taop Hal Court 28423 347 15511 TEE
Standardized  Tasi Somra *® 2.1% i) D% Kk

Sotiom Hal  Coum 105253 aITER 24082 220303

% TiFe T2 0% §1.8% TiE%

Total Court 138922 39573 299180

% 100.0% 100.0% 100.0% 100 0%

T Comoinad Main & Raading Top Hat Coumt 182055 4T50I7 533005 1230101
Standardized  Tasi Soora * A% 5% TTE8% 625%

Sotiom Hal  Counl 2451179 32113 180708 TEA000

o 3% 2).5% L% I

Total Coum 243277 TS 213714 2054101

) 100.0% 100.0% 10003 100.0%

Taoal Allaasi Masiars Comibinad Malh & Raading Tap Hall Coum 120358 254089 435503 809240
Standardizad  Tesl Scara ] 35.5% 2% #1.3% B.7%

Sotiom Haf  Coun 2153200 205455 100285 F28943

* 54.5% 485% 18.7% |3

Toal Coum 338555 50547 ‘535055 1334183

Ho 100.0% 100.0% 100.0% 100.0%
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Table 26 contd ) e
Caollegs grad Comiined Malhn & Reading Top Hail Coum 126119 293853 04780 T2aT32
Standardzad Tesi Soors B 285% S21% S6.9% £A5%

Sotiam Hail Coum 35185 Tras04 150670 TIE3IS9

T T18% k=Y 1% S0.48%

Total Coum 441304 564357 £55830 1851091

T 1000%% 1000 100.0%: 100.0%:

<Calage grad Comitined Math & Raading Top Hail Coum |12 142 17714 98048
Sandardzed Tasl Scars T 16.8% 24.8% 35T ey B

Sotiam Hail Coum 153356 1283583 32533 340572

T F38% Ta.0% 94 T TaA%

Taotal Coum 2201483 168525 50247 238920

% 10008 1000 1000083 1000083

Total Comitined Math & Raading Top Hail Coum 252653 SEa054 TSI 1625020
Standardzad Tesl Soors 3% e £3.8% T28% 50.8%

Botiom Hall Coum T17341 6801345 2E3458 1602174

T 1% 5% T% £A5%

Total Coum 1000000 1159429 1080755 3230194

T 10005 1000 100.0%: 100.0%:
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Tabds 27: Combined Math & Resding Standardlzed Test Score * Ses? (Comp Pared Parocc Faming) * Sex = RacsEth (Race & Hispanic) C-tab

Racafih (Race & Sac2 (Comp Parad Parocc Faming)
Hispanic) B Law Middi2 Hiqh Taotd
[rspanic Famala  Combinad Mah & Readng  Top Haf Coun 23525 26023 2014 TIEIS
Slandardzad Test Boorz % 155% 3P 51.3% 5%
Saotiom Hal  Coum 129138 50672 1917 193937
% 51.8% 56.1% BT% TLE%
Total Coun 155654 TEN00 3253 e
% 100.0% 100.0% 100.0% 1000%
Maia Combined Mah & Raadng  Top Half Coun 20783 24135 19970 73550
Slandardzad Tast Soore % 0% 287% S25% T 5%
Saotlam Hal  Coum 117550 53204 17970 133734
% TIE% 0% T48% L%
Tatal Coun 147343 82380 7980 267623
% 100.0% 100.0% 100.0% 1000%
Tatal Combined Mah & Rasding  Top Half Coun 5330 50154 11 143584
Slandardzad Tast Soore % 10.4% 31.5% 52.0% %
Saotiom Hal — Coun 245535 138575 IT0ET 2571
% 5% 53.5% 810% L%
Total Coun 306007 153040 77208 542255
% 100.0% 100.0% 100.0% 100.0%
NH-ASIAN Famala  Combinad Mah & Readng  Top Hal Coun ) 12087 20523 £1135
Slandargzad Tes! Scors % W% 56.3% 5% 515%
Saotlam Hal  Coum 12800 9400 5516 26815
% 50.7% £87% 18.1% %
Tatal Coun 21079 21457 25425 53011
% 100.0% 100.0% 100.0% 100.0%
Mas Combined Mah & Rasding  Top Half Coun 10803 10710 20533 41655
Standardzad Tas! Scors % 3EI% 555% 0% 55.5%
Saotlam Hal  Coum 15773 7561 8520 22850
% 51.7% £1.8% 29.7% 1%
Tota Count a2 18271 23053 74505
% 1000% 1000 100.0% 100.0%
Tatal Cambined Math & Readng  Tap Haf Count 13682 el 41352 E2841
Standardizad Test Scora % BET% 53% TEE 581%
Saotiom Hal  Coun 29579 15951 13135 59675
% 51.3% 27% 28.1% £.9%
Tot Coun 53251 T 54433 142517
% 1000% 1000 100.0% 100.0%
WH-ELK Famala  Combined Mah & Readng  Top Haf Count 1477 21134 13354 51525
Standardizad Test Scora % 103% 2% TP 5%
Sotiom Haf  Coun IPES 73423 e e 188458
% 1% TTE% 53.10% TES5%
Total Count 105242 98507 40134 233333
% 1000% 1000 100.0% 100.0%
Waa Caombined Math & Readng  Tap Haf Count 11135 13302 2332 5393
Standardizad Test Scora % 1.8% 19.1% .5% 5%
Batiam Hal  Coun 86120 T IS 197357
) il RS 56 T TRS%
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Table 27 contd
Tatd Count 7255 98573 55208 251335
% 100.0% 100.5% 100.0% 100.0%
Total Combined M3 & Raadng  Tap Hail Count 22612 20036 47795 105494
Standardized  Test Score % 12% 7% 4459% 5%
Sofiom Hal  Coun 173385 153334 52545 385325
% BE8% T9T% 55.1% TES5%
Tatdl Count H12497 133480 95342 291313
% 100.0% 100.5% 100.0% 100.0%
NH-WHT Famala  Combined Mah & Readng  Tap Haf Count 3579 233433 318502 851510
Standardized  Test Score % 25% 7% TAP 5%
Sofiom Hal  Coun 134438 151151 88535 TR0294
% 5% WT% 21.0% 2%
Tatdl Count 235077 334530 AT 1021808
% 100.0% 100.5% 100.0% 100.0%
Mala Combinad Maih & Raadng  Tap Hail Count #2479 281508 312504 533591
Standardzed Test Soors % 3.8% S85% TEE% 1.9
Sofiom Hal  Coun 126682 170353 96074 39I70
% H16% 4H.5% 2.5% 38.1%
Total Count 209151 412561 so57s| 1032304
% 100.5% 100.0% 100.0% 100.0%
Tatal Combinad Maih & Raadng  Tap Hail Count 182058 75037 533005 1200101
Standardzad Tesl Sowa % 4.1% 5% TTE% G253
Sofiom Hal  Coun 261180 323114 180709 754003
% 53.9% H.5% 2% 7.2
Total Count 463738 TITIS 13715 2058104
% 100.5% 100.0% 100.0% 100.0%
Total Famala  Combined Malh & Rasdng  Tap Haf Count 143851 297728 783 a19a24
Slandardzad Test Boora % BT% 5017% 745% 51.1%
Sofiom Hal  Coun T2 285555 129548 782504
% Ti3% 0.T% 25.5% 8.0
Total Count 519052 577384 507384 160423
% 100.5% 100.0% 100.0% 100.0%
Mala Combinad Maih & Raadng  Tap Hail Count 133800 295355 7833 803034
Standardzad Tesl Sowa % T BT% A% 7Y
Sofiom Hal  Coun 367141 315589 153340 a17a7d
% 2% 51.7% 8% 50.3%
Total Count 280941 612045 s377a|  ie2aeq
% 100.5% 100.0% 100.0% 100.0%
Tatal Combinad Maih & Raadng  Tap Hail Count 282651 583084 7a7Irs| 162803
Slandardzad Test Boora % B3% 2.5% T1E5% 50.5%
Sofiom Hal  Coun Ti73&2 501345 283488 1602174
% 7% S15% T% 23.5%
Total Count 1000003 1183423 1020753 3230194
% 100.5% 100.0% 100.0% 100.0%
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